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( Can be used within shared reading or guided reading)
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Reading
What is Shared Reading?

Shared reading is an apprenticeship method. The teacher uses an enlarged text and reads with the children.  The children actively contribute to the reading with the teacher’s guidance.  It allows children to learn important concepts about reading and to practice effective strategies in a group assisted activity.

Why should I do it?

As the teacher shares an enlarged text with a group of children, she creates instructional conversations that guide the children to apply their knowledge and strategies to the reading situation.

What is the purpose of Shared Reading?

The purpose is to model and teach the following reading behaviors and strategies:

· Knowing that print contains a message

· Teaching concepts of print such as directionality, word-to-word match, return sweep, word and letter boundaries

· Identifying top-bottom, first-next-last, front-back

· Teaching text features such as author, title, illustrator

· Understanding the concept of capital and lower-case letters

· Awareness of punctuation: period, comma, question mark, exclamation mark, quotation mark

· Understanding the concept of a sentence

· Matching initial sound to letter

· Teach reading strategies such as predicting, using prior knowledge, using meaning, structural, and visual information when reading

· Understanding genres and their text features

· Using “book language”

· Modeling self-correcting while reading

· Locating and identifying high-frequency words

· Teach structures of language such as rhyme, rhythm, and alliteration

· Teach letter sounds, syllables, and blending sounds

· Teach comprehension strategies such as making connections, visualizing, inferring

· Promote fluency

GLEs That Can Be Addressed

During Sharing Reading

· 1A – demonstrate basic concepts of print

· 1B – develop ability to hear and say separate sounds in words

· 1C – develop alphabet and phonics knowledge

· 1D – read simple text

· 1E – develop vocabulary by listening to and discussing 

           Unknown words in stories

· 1F – develop and apply, with assistance, pre-reading 

           Strategies to aid comprehension

· 1G – during reading or read-alouds, develop and utilize,   

           With assistance, strategies to self-correct, infer,


    predict, and use cueing systems

· 1H – develop and demonstrate, with assistance, post-

   
    reading skills after reading or read-alouds to 


    respond to test

·  1I – identify connections with assistance

· 2A – locate and apply information in title, pictures, and

    names of author and illustrator, with assistance

· 2B – respond to rhythm, rhyme and alliteration in oral

    reading of poetry and prose

· 2C – use details from text to identify story elements

· 3A – develop an awareness that text and pictures 

    provide information

· 3B – respond to rhythm, rhyme and alliteration in oral

    Reading of nonfiction text

· 3C – in response to text develop questions to clarify

    meaning, answer questions, discuss text, recognize

    important information, and identify supporting 

    details

Writing

· In composing text, use period at end of sentence, with assistance

· Plan and tell stories about familiar experiences and events

· Plan and tell an idea through pictures and words using factual information

· Develop an awareness of audience and purpose in composing text

· Develop listening skills 

[image: image3.jpg]



Remember These Things About

Letter Learning!

· It is a mistake to think that because children know the names of letters, they will be successful readers.  APL pg. 89

· Phonemic awareness, not letter knowledge, is a strong predictor of children’s ability to read.  Adams 1996  APL pg.89

· Letter learning is not a memorization task, but a systematic process whereby  children learn how to analyze the features of letters. SLM pg. 56

· The first step is perception … cognitive development depends on input of perceptual (Visual) Stimuli from the printed word.  LSM pg. 56

· When children learn how to analyze these features of letters, they notice the finer distinctions that occur between shapes.  SLM pg. 56

· Our brains group stimuli together by their similarities but retrieve them by their differences.  LSM  pg. 56

· Letter learning progresses from a primitive classification of similarities to an analytical comparison of difference.  LSM pg. 56

· As children become more automatic with letter knowledge, they begin to notice how letters come together in right to left sequence to represent whole words.  SLM  pg. 57

· Children do not have to know all the letters and sounds before they can begin to read.  Clay 1991, Smith 1994,  APL  pg. 89

Seven Ways of Knowing

Letters
(Listed in Developmental Order of Difficulty)
Name of the letter

Way the letter looks

Sound the letter makes

Feel of the letter in the mouth

Movement of the letter as it is written

A word associated with the letter

Way the letter looks embedded within a word

Students should know a core of letters in the above ways in order to be

successful in transitioning into continuous leveled text reading.
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	slant down, slant down, across

down, up around, around

over, around and open

down, up, around

down, across, across, across

down, across, across

over, around, across

down, down, across

down, across, across

down, curve

down, slant in, slant out

down, across

down, slant down, slant up, down

down, slant down, up

over, around, close

down, up, around

over, around, close, slant out

down, up, around, slant out

over, around, curve

down, across

down, curve up

slant down, slant up

slant down, slant up, slant down, slant up

slant down, slant across

slant down, slant up, down

across, slant down, across
	
	a

b

c

d

e

f

g

h

i

j

k

l

m

n

o

p

q

r

s

t

u

v

w

x

y

z
	over, around and down

dow . . . n, up and around

over, around and open

over, around, u . . . p and down

across, over, around and open

over, dow . . . n, across

over, around, dow . . . n and curve

dow . . . n, up and over

down, dot

down, curve, dot

dow . . . n, slant in, slant out

dow . . . n

down, up, over, up, over

down, up, over

over, around, close

dow . . . n, up, around

over, around, down

down, up, curve

over, around and curve

down, across

down, curve up, down

slant down, slant up

slant down, slant up, slant down, slant up

slant down, slant across

slant down, slant dow . . . n

across, slant down, across


Directionality

(Listed in Developmental Order of Difficulty)
Front to back of text

Left page before Right
Top to Bottom of the page

Left to right on a page

Return sweep – right / left on next line

Through a word

Through a letter

What Should the Teacher

Look For?
What is the child attending to in print?

What does he notice?

What does he NOT notice?

What does he confuse?

Is there a pattern in his responses?
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VERBAL COMMANDS FOR THE ALPHABET

TALL STICKS

l = down

h = down, up, and over

b = down, up and around

t = down and across

f = over, down, across

k = down, slant in, slant out

SHORT STICKS

i = down and dot

r = down, up and curve

n = down, up, over

m = down, up, over, up, over

p = way down, up and around

j = down, curl and dot

u = down, curve, up and down

CURVES

c = over, around, and open

a = over, around, up and down

d = over, around, way up and down

g = over around, down and curve

o = over, around, and close

e = across, over, around and open

s = over, around, and curve

q = over, around, way down

SLANT

v = slant down, slant up

w = slant down, slant up, slant, down, slant up

x = slant down and slant up

y = slant over, slant down

z = across, slant down, across

Letter  sorting

	Below Basic


	Basic
	Proficient
	Advanced

	colors

size

smooth/bumpy

textures

thick/thin

hole/no holes

open/closed / open and closed

alike/different

hard/soft
	letters in names

features

identical letters

sticks/curves/slants

tall/short

opening/tunnel
	capital/lower case

tall/short

tails/no tails

by a few known letter names

by sound
	sorting in 3 or more categories

fonts and sizes

by all letter name

path of movement

letters below the line

sorting on their own and

verbalizing what attribute

they used

sorting becomes more advanced by adding letters or sorting by more than one attribute




Visual

Perception
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[image: image23.wmf]My 14-year-old son, Garrett has always been an exceptional child. When he was a preschooler, he could look at a picture of a complex Lego construction and then put it together without assistance. His artistic abilities and his skills on the computer are remarkable. Even though he possesses all of these special talents as well as amazing social skills, Garrett has struggled with one area for his entire life--- academics.
     When Garrett started prekindergarten, he was a typical 4-year-old who loved Winnie the Pooh and cuddling. However, at the end of the school year, Garrett’s teacher told us that Garrett was a bit immature for his age and that he might eventually have to repeat kindergarten.

     Thanks to the pre-kindergarten teacher’s comment we weren’t surprised when Garrett’s kindergarten teacher recommended that he stay back. We agreed to the recommendation, thinking that, because maturity issues seemed to be his main problem, he would soar through his second year. Un-fortunately, he struggled academically. At the end of the year, he was still unable to 

name most letters or associate them with their sounds. He would forget the names of numbers, calling 7 “the number between 6 and 8.” On the other hand, he was flourishing socially, and he could accurately retell in his own words a story that was read to him only once.

Intervention Attempts

Late in his 1st grade year, Garrett was put on the list to be tested for a learning disability. By the middle of 2nd grade, he had been diagnosed with a language processing disorder and placed in the exceptional education program. Although he was pulled from his regular classroom every day for about 30 minutes to receive extra support, Garrett still could not read by the end of 2nd grade. 

     In 3rd grade, Garrett continued the pull-out classes and also began receiving intensive small-group reading instruction using a 1st grade phonics-based program. By the end of 3rd grade, Garrett was reading on an early 1st grade level. However, this small amount of progress was not enough to enable Garrett to 

pass the standardized test the state of Florida

required for moving up to 4th grade. 

Progress Halted
We hoped that Garrett would continue to make progress in his second year of 3rd grade and further close the gap between his instructional level and his actual grade level. Despite our hopes, Garrett went through that second year of 3rd grade, then 4th grade, and then 5th grade without making much progress. By 5th grade, he was receiving three doses of reading instruction every day plus extra help at home. Nothing was working. In August 2006, Garrett had been in school for nine years, receiving intensive reading interventions for five of those years, yet he was only able to read on a 1st grade level.

     When Garrett was in 6th grade, I met with his reading teacher and the school’s reading specialist to discuss how we could help him. I had been to many of these meetings, and they all went the same way. The teachers would smile sadly, tell me my son was not making progress, and suggest activities to use at home. Being an early childhood teacher myself, I knew the tricks of the trade and had been doing them for five years to no avail.
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     As I expected, the reading specialist explained the outcome of the assessments that she conducted with Garrett and gave me suggestions. She said that we should focus on helping Garrett master the basics so that he could at least be “functional” as an adult. I wasn’t willing to settle for my brilliant son being just functionally literate. I wasn’t ready to give up on him, but I didn’t know what to do next.

     During this meeting, we were discussing Garrett’s artistic abilities and his keen interest in computers when his teacher asked me if Garrett had ever been to a developmental optometrist. He had been to our family optometrist and wore glasses, but I had never even heard of a developmental optometrist. Garrett’s teacher told me that another of her students had been to a develop-mental optometrist and was currently using a computer program that seemed to be helping him.

At Long Last – Hope
 To be honest, I thought visiting the developmental optometrist would be just another dead end. I only pursued it because Garrett’s teacher thought the computer work could take the place of his reading log homework, which was torture to get Garret to complete each night.
     On October 31, 2006, Garrett went in for a comprehensive visual perceptual exam. On this day, I realized how much of a beating my son’s self-esteem had taken over the years. While in the doctor’s waiting room, I showed Garrett a brochure that said, “Why Bright Children Struggle in Reading.” I told him, “Look, Garrett, that’s like you.” And he quietly responded, “Yeah, only I’m not bright.” After our visit with the doctor, which gave us the first clue that Garrett’s reading difficulties were visually based and fixable, Garrett asked me why I was so happy. I asked him if he knew what all this could mean. His response was, “Yeah, it just means that something else is wrong with me.” My heart broke, and I was more determined than ever to see my son succeed.

     Garrett returned to the optometrist on three separate occasions for additional exams. In December 2006, we went in to discuss the results of these assessments. Garrett was diagnosed with convergence insufficiency, an eye muscle condition in which he eyes do not look at near objects easily and have a strong propensity to drift outward when reading or doing close work. He was also diagnosed with oculomotor dysfunction, a moderately common eye problem that makes it difficult to follow moving objects accurately or quickly shift the eyes from one point to another, which is necessary for tracking while reading or copying. (See the Web sites listed below for more information on these similar disorders.)
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     On January 2, 2007, Garrett began an at-home computer-based vision therapy regiment. He would complete two 20-minute therapy sessions a day, seven days a week, for the first month, then shift to once a day; and gradually, to once every other day, during the next three to four months. After the first two weeks of therapy, Garrett’s independent reading level had jumped to late 2nd grade and his instructional level to early 3rd grade! His fluency, although still below grade level, had also jumped from 28 words per minute to 53 words per minute. After only eight weeks. Garrett’s independent reading level had climbed to 4th grade and his instruction reading level to 5th grade.

Unnecessary Suffering
Many children struggle needlessly because the usual interventions treat just the symptoms and not the cause of their academic difficulties. My son went through more than eight years of thinking he was stupid when we just didn’t have the infor-mation we needed to get him help. Had more of his teachers knowing about convergence insufficiency, someone might have suggested visiting a developmental optometrist much sooner. And if the school district provided vision therapy, just as it provides speech therapy and occupational therapy, even children whose parents cannot afford the treatment could get the help they need.

     I wonder how many children will go through what my son has gone through because no one has looked for the reasons behind their struggles. If schools could do more to identify these underlying causes as early as possible, more children could experience the success Garret now enjoys without spending years falling further and further behind.
[image: image26.wmf][image: image27.wmf]     When Garret was in 3rd grade, he brought home a library book that I knew was much to difficult for him. I asked him why he had that book instead of one he could read. His response was, “Mommy, the other kids don’t know I can’t read this one, so I just pretend to read it during silent reading time.” Garrett doesn’t have to pretend anymore. No child ever should.  
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Cindy Foreman (foremac@ocps. net) is a National Board-certified kindergarten teacher at Castle Creek Elementary School in Orlando, Florida.
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	Reading Workshop

Phase 1

(Direct Explicit Teaching)
	Reading Workshop

Phase 2

(Deeper Comprehension)
	Word Study
	Writers Workshop

	


	

	
	


Sample Schedule for Kindergarten, First and Second Grades

(This will have to be adjusted to fit the classroom schedule)

· 8: 15 – 8:30     Familiar reading in book boxes 
· 8:30 – 9:00      Word study / phonics 
· 9:00 – 10:30    Reading workshop (Phase 1)
    Teacher :  Read-aloud, Mini-lesson, Guided Practice or Shared reading. (10 minutes)

    Shared reading (10 minutes)

Teacher and students: Guided reading/writing groups (20 minutes each)

Students:  Working in literacy corners

· 10:30 – 11:00  Reading Workshop (Phase 2)

Teacher:  Read-aloud, Mini-lesson, conferencing, running records

Students:  Choice reading.  Pair reading, Book Clubs

Share time: (15 minutes)

· 11:00 – 12:00   Lunch/Recess 

· 12:00 – 12:30   Specials 

· 12:30 – 1:30   Writing Workshop 

Teacher:  Mini-lesson, Read-aloud, Guided Practice (interactive writing)

Students:  Independent Writing

Share time (10 minutes)

· 1:30 – 2:00   Recess  

· 2:00 – 3:00   Math  

Reading Workshop


The reading workshop is based on five components which work together which scaffolds students and enables them to become self-regulated learners. The five components are:
· Mini-lessons: A mini-lesson can be a whole group lesson which focuses on a component of the reading process or a shared reading lesson. It can also be used to meet the instructional needs of small groups of students.

· Small-group instruction - Guided Read Groups: The teachers meet with small groups of students who have similar needs and for direct instruction in a common text.

· Independent reading or working with peers: Students are given the opportunity to apply their knowledge without guidance. These can be projects that support comprehension or other teacher assigned independent tasks.

· One-to-one or small group conferences: The teacher takes a few minutes with a few students a day to observe their reading strategies or check on comprehension.

· Share time: Teachers take about 10 minute periods at the end of Reading Workshop to let students share their deep thinking, projects they are working on, or reflections.
Guided Reading – Best Practices
· Grouping requires ongoing assessment of children’s reading behaviors through running records.

· Look for accurate reading, but reading behavior is actually more important while completing a running record.

· The introduction is a scaffold. You want to create just enough support for students to read the text with understanding.

· Have the students’ familiar book boxes at the table so they read through those while other students are finishing.

· Each student reads the whole text softly. As they read, the teacher listens to a few students and makes observational notes.

· “Round Robin” should only be a part of the lesson if the book has been read before and the students are fluent. A better choice might be to let students’ choose their favorite part and read it out loud.

· Do not send a book home with a student unless that book is at an easy level. Have them choose one from their familiar book box if the book you plan on sending home is still difficult.

· Beginning readers need a lot of help with high frequency words. Use those words for some of your word work before or after the lesson.

· Make sure that you make any activities or word work meaningful. This is your time with the group so make it powerful. Think about what can accelerate their reading.

· Choosing the book is as important as the actual lesson. Make sure that as the teacher you find books that support them but also give them practice with strategies they need.

· Students need to be in 20 minute reading groups daily, especially those at lower levels.
                               Structure of Guided Reading Lessons

        Selecting the Text


Introducing the Text


Reading the Text


Revisiting and Discussing the Text


Teaching for Processing Strategies


Working with Words (optional)


Extending the Meaning of the Text (optional)

	
Summary Student’s Current Processing Behaviors

(taken from observation notes during past lessons)



	Emphasis for Lesson:


	Unusual Structural Phrases

(as identified)

Page # ______

Phrase:

Page # ______

Phrase:



	Title of Text:______________________________________

Text Level: _________________

Book Introduction:


	

	New and Important Word/s

Strategy Emphasis (for identified words)

Page # _____           Word _______________________

Page # _____           Word _______________________


	

	Summary and Plan of Action for Future Lesson:





Guided Reading Lesson Plan
	Summary Student’s Current Processing Behaviors (taken from observation notes during past lessons



	Emphasis for Lesson:



	Guided Reading: (instructional Level)
Title of Test: _________________________________________

Text Level: _____________


	Unusual Structural Phrase/s: 

(as identified)

Page # _______

Phrase:

Page # ​​​​_______

Phrase:

	Book Introduction:


	

	New and Important Word/s:

               Pg #: _______________            Word ______________

               Pg #: _______________            Word ______________

Strategy Emphasis:


	

	Summary and Plan of Action for Future Lesson




Reading  Observations

	Name:


	Name:



	Name:


	Name:



	Name:


	Name:




Book Introductions

“Building a scaffold for a first reading of a new book”
Emergent Readers:  Children who are just acquiring the very early concepts of literacy. they may know some words but do not yet understand how the letters go together to make words.

Book Selections:  Select from books that have the following characteristic:
· Familiar concepts

· A small amount of easy-to use print

· Appropriate font and spacing between the words

· Print that is clearly separated from the pictures

· Pictures that clearly illustrate the text message

Book Introductions:
· Tap into the children’s background experiences that relate to the story
· Give all children the opportunity to talk and share experiences

· Read the title aloud

· Discuss the pictures

· Use some of the language structure of the story

· Highlight some of the important sources of information the children should use while reading

· Engage the children in looking at important aspects of the print
Early Readers:  These readers have gained basic understandings of how print operates. They use more information from the print and have control of several high-frequency words. They tend to integrate sources of information.

Book Introduction:
· Vary the amount and type of support you provide based on the familiarity of the story concepts and/or the difficulty of the level of the text.
· Remember that informational books will be more difficult to read than narrative stories.

· Engage the children in looking at important aspects of the print.

· Encourage the children to talk to each other about the topic/content

· clarify confusions and build concepts

Transitional Readers:  These readers have made a definite shift to relying more on print as a major source of information while reading. The reader use multiple sources of information simultaneously to problem solve. 
Book Introduction:
· Be aware of the increasing demands and complexity of the text

· The introduction should support this heavier load

· The introduction should be customized to give the students the support they need based on their needs instead of a routine.

Examples of Texts at Three Different Levels
Emergent:

 We see a cat.
Early:
   We could not find the cat.
Transitional:  
In the afternoon Mugs sits on





the windowsill and watches the 





brightly colored birds.

Strategies for Sustaining Reading

Sustaining strategies are what readers do to process a text.

Solving Words – Readers use a range of strategies to take words apart and understand word meanings while reading continuous text.

Monitoring and Correcting – Good readers constantly check on themselves to regulate performance.

Gathering – Readers continuously pick up information from the print and put it together.

Predicting – Readers continually anticipate what will follow.

Maintaining Fluency – When good readers process a text orally they reproduce the author’s intended syntax, which is signaled by punctuation and sentence structure, or order to read in phrases and at a good rate.

Adjusting – Good readers approach different reading tasks in different ways, making adjustments as they go.
Fluency


Fluency is the ability to read expressively, meaningfully as well as accurately and with appropriate speed. Fluency is a necessary goal of the reading curriculum. Here are some guiding principles that may help teachers develop effective fluency instruction for their students.
1. Model fluent reading and talk to students about how your reading was fluent.

2. Provide support while reading by letting the student read along with another reader. Some examples are: paired reading, choral reading, or reading along with a tape recorded version of the text.

3. Repeated reading such as rereading familiar books in the lower grades and repeated reading of short passages in the upper grades.

4. Promote phrased reading. Fluency can be nurtured by practicing phrases (see list provided).

5. Choice of texts can help students to become more fluent or make it more difficult. If students are reading at their frustration level (below 90% accuracy) or instructional level (90-95% accuracy) their reading will be disfluent. However, if students are reading at their independent level (96-100%) accuracy) these easy texts can help promote fluent reading.


	
	
	Fall
	Winter 
	Spring

	Grade
	Percentile
	WRC
	WRC
	WRC

	1-Advanced
	90
	53
	81
	109

	Proficient
	75
	23
	49
	82

	Proficient
	50
	9
	24
	53

	Basic
	25
	3
	13
	29

	Below Basic
	10
	0
	7
	16

	
	Mean 
	19
	35
	59

	
	StdDev
	26
	32
	37

	12-Advanced
	90
	105
	131
	145

	Proficient
	75
	80
	106
	120

	Proficient
	50
	55
	79
	94

	Basic
	25
	28
	53
	69

	Below Basic
	10
	14
	25
	42

	
	Mean 
	57
	79
	95

	
	StdDev
	36
	39
	40

	3-Advanced
	90
	133
	151
	164

	Proficient
	75
	105
	127
	140

	Proficient
	50
	78
	98
	112

	Basic
	25
	50
	69
	84

	Below Basic
	10
	30
	42
	53

	
	Mean 
	80
	97
	111

	
	StdDev
	40
	42
	43

	4-Advanced
	90
	151
	169
	184

	Proficient
	75
	125
	141
	156

	Proficient
	50
	100
	114
	127

	Basic
	25
	73
	89
	101

	Below Basic
	10
	48
	62
	72

	
	Mean 
	100
	115
	128

	
	StdDev
	40
	42
	44

	5-Advanced
	90
	170
	184
	198

	Proficient
	75
	144
	158
	172

	Proficient
	50
	112
	128
	142

	Basic
	25
	86
	98
	110

	Below Basic
	10
	59
	72
	82

	
	Mean 
	114
	128
	140

	
	StdDev
	44
	44
	46

	6-Advanced
	90
	185
	198
	212

	Proficient
	75
	160
	171
	184

	Proficient
	50
	132
	145
	156

	Basic
	25
	102
	114
	127

	Below Basic
	10
	70
	83
	95

	
	Mean 
	130
	142
	154

	
	StdDev
	44
	45
	46


Strategies for Expanding Meaning

Strategies for expanding meaning allow readers to go

beyond the specific text that is being processed. An

individual’s experience with a text is different from

every other person’s reading of it.

Making Connections – Readers make connections to what they already know.

Inferring – Good readers go beyond the literal meaning of a text. they wonder why and think about what if.
Summarizing – Readers put together information as they process a text.

Synthesizing – After reading a text, you may realize that your own view of the world has changed slightly.

Analyzing – As they grow in sophistication, readers begin to examine the elements of a text more closely.

Critiquing – Readers learn to evaluate and critique texts. As a foundation for later, more sophisticated, critical reading, we want readers to ask questions and form opinions as they read.
Instructional Reading Levels

2008 – 2009

	Grade Level


	Guided Reading

Level

Fountas & Pinnell
	DRA

Level
	Reading

Recovery Level

	K
	---
	A
	---

	
	A
	---
	1

	
	B
	2
	2

	
	C
	3
	3 - 4

	GRADE 1
	D
	4
	5 - 6

	
	E
	6-8
	7 - 8

	
	F
	10
	9 - 10

	
	G
	12
	11 - 12

	
	H
	14
	13 - 14

	
	I
	16
	15 - 16

	
	J
	18
	17 - 18

	GRADE 2
	K
	20
	19 - 20

	
	L
	24
	

	
	M
	28
	

	
	N
	30
	

	GRADE 3
	O
	34
	

	
	P
	38
	

	
	Q
	40
	

	GRADE 4
	R
	---
	

	
	S
	---
	

	
	T
	50
	

	GRADE 5
	U
	50
	

	
	V
	
	

	
	W
	
	


Made for you by April Gamel

· Revisions made are based on NDEC national norms.

Instructional Reading Levels for Grade 1
	Quarter


	Advanced


	Proficient
	Basic
	Below Basic

	First


	5 up (E+)
	4 (D)
	3 (C)
	2 (B)

below

	Second


	12 up (G+)
	10 (F)
	6-8 (E)
	4 (D)

below

	Third


	16 up (I+)
	14 (H)
	10-12 (FG)
	8 (E)

below

	Fourth


	20 up (K+)
	18 (J)
	14-16 (H-I)
	12 (F)

below


Second Grade Reading Levels

	
	Advanced


	Proficient
	Basic
	Below Basic

	1st Quarter


	24 and ↑
	18-20
	16-18
	14 and ↓

	2nd Quarter


	28 and ↑
	20-24
	18-20
	16 and ↓

	3rd Quarter


	30 and ↑
	24-28
	20-24
	18 and ↓

	4th Quarter


	34 and ↑
	28-30
	24-28
	20 and ↓


Camdenton R-III Elementary Schools

Resources and Materials

Used for Reading Instruction

K – 2
· Guided Reading by Gay Sue Pinnell and Irene Fountas

· Apprenticeship in Literacy by Linda Dorn

· Shaping Literate Minds by Linda Dorn and Carla Soffos

· Reading with Meaning by Debbie Miller

· Literacy work Stations by Debbie Miller

· Teaching for Deep Comprehension by Linda Dorn and Carla Soffos
3 – 6
· Guiding Readers and Writers Grades by Fountas and Pinnell

· Strategies That Work by Stephanie Harvey and Anne Goudvis

· Classrooms That Work by Pat Cunningham and Richard Allington

· Teaching for Deep Comprehension by Linda Dorn and Carla Soffos
It is not enough to simply teach children to read; we have to give them something worth reading. Something that will stretch their imaginations – something that will help them make sense of their own lives and encourage them to reach out toward people whose lives are quite different from their own
Katherine Paterson – author and Newberry winner

How do I teach strategies that will enhance comprehension?

· Introduce the strategies with think-alouds, picture books are great to use in mini-lessons

· Model the strategy

· Follow up with guided practice with students

· Allow the students to practice with their own reading

· Eventually you want the strategy to become automatic

Here are some of the strategies that are helpful in 

enhancing comprehension:

· Making connections and building Background knowledge

· Questioning

· Visualizing

· Inferring

· Determining Importance

· Synthesizing


	Comprehension Strategy
	Definition:
	Questions to ask:

	Connections
	When the reader

connects something from a book to their own life, the world, or another text.
	As you read this passage, did anything remind you of your own life?

How does thinking about what you already know help you understand this part of your reading?

Does this sound like an experience you have had?

Does this remind you of another book you have read?

Why is it important to use your understanding about one book to get at the meaning of another book?

Can you think of something that is similar to this in the world?



	Questioning


	Thoughtful readers ask themselves questions before, during, and after they read to help them understand the text. (They realize not all of their questions will be answered by the text.)
	Did you have a question even before you started to read this book?

Do you notice yourself asking questions when your reading doesn’t make sense?

I wonder what you are thinking right now?

How could that be? Why do you think?

Who? What? When? Where? Why

	Sensory Images
	Sensory Images or visualizing is when the reader creates an image in their mind from the text. It is like it becomes a movie in their mind.
	What did you see, hear, fee, smell, taste when you read those words?

What do you notice about how your sensory images help you remember what you read?

What did the author do to help you grasp the facts?

What does it look like in your mind?

Do you have a movie playing in your head?

What are you feeling right now?

Have you ever tasted, smelled, seen something like this?



	Determining

Importance


	This is used mainly with nonfiction reading. The reader has to determine the difference between what they need to know and what is just interesting.
	As you read that passage, what was the most important here?

What is essential to remember?

Do you think this author was for or against this idea?

What information did he present to build evidence for his case?

What do you the author is trying to tell you?

What do you think the audience is going to learn from this?



	Inferring


	The reader uses what they know (schema) and what they read in the text to make a conclusion. 

(Inferring is reading between the lines)
	Authors leave clues for us as we read. Did you put them together to figure out the big ideas? 

What message do you think the author wanted you to understand?

Are you making any predictions as you read?

Can you lift an idea out of this text and add your own ideas?

Can you look past the physical words and make this text 3-D, weave it into your won story?

This is a trick word. What word would make sense here? How did you infer its meaning from its place in this sentence?



	Synthesizing



	Synthesis is like throwing a rock into a pond. first there is a splash, and then the water ripples out, making little waves that get bigger and bigger. Basically, you are putting all the strategies together and doing something with it.
	Has your thinking changed after reading this passage?

Are you keeping track of what this means?

What’s your plan for this information now?

What elements of fiction on non-fiction helped you with this text?

	Fix-Up Strategies
	Fix-Up Strategies are the tools we use to monitor our personal meaning of the text. Some possible strategies would include: Go back and reread, read ahead, identify what is understood, summarize up to this point How do we know what we don’t know?


	Tell me what the voice inside your head is saying.

What does your movie look like in your head?

Have you come up with any questions while reading? Are you discovering the answers? Describe what you last remember reading.

Please point to the spot you last remember reading.

Summarize what you have read so far.


Making Connections
Text-to-Self

Text-to-Text

Text-to-World

   Making these connections helps to build background   

  knowledge. If they can make these connections,   

  then new topics and issues will be easier to read.

Making Connections

Text-to-World

Connection

A connection between the text and something that is occurring or has occurred in the world


Making Connections

Text-to-Self

Connection


A connection between the text and something in your own life experience


Making Connections

Text-to-Text

Connection

A connection between the text and another story or text that you have 

read previously


Deep comprehension is dependent on the reader’s ability to ask questions before, during, and after the reading.

Response starters:

· I wonder. . .

· If. . .

· Why. . .

· Who. . .

· When. . .

· What. . .

· Where. . .

In early lessons, simple questions can temporarily scaffold young readers.

· Was there a part that you really liked?

· Was there a part that you disliked?

· Was there a part that really puzzled you?

· Was there a part where you made an important connection

Name ___________________________  Date _________

Title __________________________________________

Maybe _________________________________________

I think _________________________________________

I wonder _______________________________________

This reminds me __________________________________

______________________________________________
Name ____________________________

I Wonder…….

Who __________________________________________________?

What _________________________________________________?

When _________________________________________________?

How __________________________________________________?

Where ________________________________________________?

Why __________________________________________________?

Name ___________________________

I found out . . . . .

Why, Who, when, Where, What, How (circle one) _______________

_______________________________________________________________________________________________________?

Answer ______________________________________________

________________________________________________________________________________________________________________________________________________________________________________________________________________

Title of Book _______________________________________
Page # ______








Primary Reading Comprehension Strategies Rubric (K-1)
	
	Level One
	Level Two
	Level Three
	Level Four

	Making 

Connections

(Prior Knowledge)


	Does not make connections with the text
	Talks about what text reminds them of, but cannot explain or relate clearly to the text


	Relates background knowledge/experience to text
	Uses background knowledge to enhance comprehension and interpretation.

	Questioning
	Does not ask questions
	Asks questions about the story; may confuse questions/statements
	Asks questions relevant to the story; can answer questions
	Asks questions to enhance meaning; can easily answer questions; beginning awareness of different types of questions



	Visualizing

(Sensory Imagery)
	Does not describe simple sensory images related to the text
	Can describe some simple sensory images, mostly related to text or picture
	Describes some sensory images tied directly to the text or a description of the picture in the text
	Describes own sensory images; images can be elaborated from the literal text or existing picture; demonstrated using any modality or media



	Determining 

Importance
	Random guessing
	Inaccurate attempts to identify some concepts in text (i.e., characters, plot, main idea, or setting)


	Identifies some concepts in text as more important to text meaning (i.e., characters, plot, main idea, or setting
	Identifies words, characters, and/or events as more important to overall meaning; makes some attempt to explain reasoning

	Monitoring

Comprehension
	No awareness of text difficulties
	Has text difficulties, no need to solve the problem
	Identifies difficulties and articulates need to solve problem; does not articulate what the problem is


	Identifies location and type of difficulty and articulates the need to solve the problem

	Inferring
	Does not attempt a prediction or conclusion
	Attempts a prediction or conclusion; inaccurate or unsubstantiated with the text


	Draws conclusions and make predictions that are consistent with text or background knowledge
	Draws conclusions and makes predictions using examples from the text

	Synthesizing
	Does not retell
	Randomly retells some elements of the text; events may not be in sequence
	Retells most key elements in sequence
	Retells elements of the text in logical sequence; may include some extension to overall theme, message, background 

knowledge




Inferential Thinking
Reading Between the Lines
Inferential Thinking is using clues from all senses and sources of information to help us think beyond the printed words in the text.

    Inferential Thinking can come from:

	
	Feelings
	                            Questioning
	

	
	Illustrations
	     Background Knowledge
	

	
	Vocabulary
	Visualizing
	

	
	Punctuation
	        Tone
	


	Fact
	Inference

	
	


	Question
	Inference

	
	

	Evidence
	Theme

	
	


	
	

	Background Knowledge
	+ Text Clues
	=  Inference

	
	
	




	Facts
	Questions
	Inferences

	
	
	

	(  
	The mother is acting funny – washing laundry all the time
	(
	Why? What’s going on?
	(
	Maybe the laundry

	(
	Father in prison
	
	
	
	

	(
	The mother went to her parents with a letter.
	(
	What did the letter say?

What was it for?
	(
	Maybe the letter was a message to the British.

	(
	Mother took a letter to the prison ship.
	(
	Was father still OK?
	
	

	(
	The father was let go from the prison ship.
	(
	Did they really trade vegetables for the father?
	(
	At the end of the story we thought the letter from the mother’s parents (Tories) probably helped save the father from prison.

	
	
	(
	What would happen to a spy if she was caught?
	
	


Important things we learned from this book . . . 
· Some families were Loyalist and Patriots.

· Spies had to be careful – mother kept the signals a secret.

· Kids like Thomas could help win the Revolutionary War.

· The British had prison ships for keeping prisoners.

· The father had to hide, even though he got out of prison.

Determining Importance

Most often used with Nonfiction Text

Deciding what is important to remember from the text.
Overviewing
· Activating prior knowledge
· Noting characteristics of text length and structure

· Noting important headings and subheadings

· Determining what to read and in what order

· Determining what needs to be paid careful attention 

· Determining what to ignore

· Deciding to quit because the text contains no relevant information
· Deciding if the text is worth a close reading or just skimming
Highlighting
· Look carefully at the first and last line of each paragraph

· Highlight only necessary words and phrases, not entire sentences

· Jot notes in the margin or on sticky note to paraphrase the information

· Don’t get thrown off by interesting details

· Note signal words and the feature of importance

Illustrations / photographs

Graphics

Text organizers

Text structures

	Topic
	Detail

	
	


	Fact
	Questions
	Response

	
	
	



Determining Importance
As we read Dr. Robert Ballard’s Exploring the Titanic we couldn’t help but wonder what caused this “unsinkable” ship to sink. So we read to find an answer to that question. We had to pick out important information to help us understand.

Some things we noticed were:

· Iceberg warnings kept coming but they were ignored.

· The radio operators were tired and inexperienced.

· The sea was calm. It looked like clear sailing.

· The sky was clear and the sun was out.

· The captain was unconcerned.

· The captain knew that floating ice was not unusual at this time of year.

· “What danger could a few pieces of ice present to an unsinkable ship?”

All of this information combined can help us better understand why the ship sank. The people believed it was unsinkable and thus ignored all these danger signs.
Synthesizing:

Pulling out the most important information and putting it in your 

own words to remember it.

	Content (Facts)


	Process (Thinking)

	
	


	Notes
	Questions



	Predictions
	Respond



	
	


Synthesizing
When we finished reading See the Ocean by Estelle Condra we looked back at some of our post its.  We put them in order (sort of) and we noticed that our thinking changed. It really changed when we finally figured out that Nellie was blind.

At first we asked questions . . .



Then we were confused . . .


Then we understood . . . but still wondered


Running

Records

CONVENTIONS
	(
	Accurate reading
	
   

	(
	Substitution
	went                child
want                text

	(
	Repetition (R)
	

[image: image1.wmf]   R     or     (               R

	(
	Self-correction (sc)
	   went    sc

   want

	(
	Omission
	      ---

    very

	(
	Insertion
	   little

    --- 

	(
	Told (T)
	
   thought    T

	(
	Appeal (A)
	                       A

 sometimes   

	(
	TTA

Try that again
	   [  TTA  ]



Expectations for Running Records

Grades K-2
· One quarterly formal running record per student. This should be on the running record form and include MSV. These are to be placed in the blue folder.
· One weekly informal running record for students reading at the below basic or basic levels. This should be done by reading, SPED, and classroom teachers on an alternating basis.
· All running records (formal and informal) should include accuracy percentage, self-correction rate, and analysis/comments.


Running Record Conversion Table

	Error Ratio
	Percent Accuracy
	

	
	99.5%

99%

98%

97%

96%
	Independent

Reading

Level

	1:20
	95%
	Ind / Inst

	1:17

1:14

1:12.5

1:11.75

1:10
	94%

93%

92%

91%

90%
	Instructional

Reading 

Level

	1:9

1:8

1:7

1:6

1:5

1:4

1:3

1:2
	89%

87.5%

85.5%

83%

80%

75%

66%

50%
	Frustration

Level

(hard)

	

	Take # of running word                   Example:  15/150

 Divide by # or Errors                                          1:10                 

                                                                 Find 1:10 on chart = 90% accuracy

	Self-correction Ratio                        Example:  15 + 5 = 20

Errors + Self-correction divided by self-corrections                    20 divided by 5 = 4

                                                                                                    S/C ratio is 1:4


 


Writing a Running Record Analysis

1. What sources of information are the students using when they come to a problem in reading? Use the pattern you see from the running record.

2. What sources of information are being neglected when the student is problem solving in reading? Use the pattern you see from the running record.

3. Looking at the information from above, what explicit teaching do you need to guide the student to next in order to lift his/her level of problem solving while reading

Sources of Information
	Meaning

The author’s intent for the meaning of his/her story
	
	Structure

Grammar: Can you say it that way and be correct up to and including the error


	
	Visual

Does the word used have any common letters with the actual word

in print / in close or exact position


	Telling a Story

(narrative)
	Giving Information

(expository)

	Beginning



	Introduction




	Middle


	Body




	End
	Conclusion




	                     Benchmarks for Expository Writing



	
	

	Kindergarten -
	Teacher models the parts of a paragraph using only  the topic sentence, details (with transitions), and conclusion on colored strips. This can be done during writing aloud or interactive writing.

	
	

	First Grade -
	Teacher continues modeling a paragraph using the colored strips. The students begin adding the details with transitions. Students also practice paragraph writing using framed paragraphs.

	
	

	Second Grade -
	Students continue using framed paragraphs and adding details with transitions. Students also begin adding some e’s (examples, explanations) and writing the conclusion. By the end of the year, they should be able to write a six sentence paragraph with the teacher supplying the topic sentence.

	
	

	Third Grade - 
	Students learn how to write power and occasion/position topic statements. Students should be using the steps while writing various expository paragraphs (i.e. descriptions, comparisons, etc.) Students should also be learning how to vary and bury transition words. By the end of the year, students should be able to write an eight sentence paragraph using topic, details, examples, and conclusions.

	
	

	Fourth Grade -
	Students begin to learn how to enhance their topic sentences and conclusions with “blues”. By the end of the year, students should be beginning to write multi-paragraph papers by enhancing, the blues and adding more reds.

	
	

	Fifth/Sixth Grade - 
	Students are continuing to practice writing multi-paragraph papers. By the end of sixth grade, students should be able to write a five-paragraph report.









Bees


Bees are our friends in many ways.  First, bees make honey to sweeten our food.  Honey is used in many of our favorite foods.  Second, bees pollinate flowers.  The flowering plants use the pollen to make seeds.  Finally, bees make wax.  We can use the wax to make candles and furniture polish.  As you can see, bees are our friends because their work produces many useful items.


Name: ____________________________________________

I know many things about ____________________________________________

	First
	
	Second
	
	Third



	
	
	
	
	


Spiders


We read about spiders and learned many facts.

First, ________________________________________

_______________________________________. Next,

________________. Last, _______________________

Clearly, you can see that I learned many facts about 

spiders.
Transition Words

First  >  Second  >  Third

First  >  Another  >  Next

First of all  >  The next  >  Another

One example  >  Another example

First  >  In addition  >  Equally important

One  >  Also

The first  >  The second

First  >  Next  >  Finally

To begin  >  Next  >  Last
Conclusion Words

	(
	all in all
	
	(
	indeed

	(
	altogether
	
	(
	obviously

	(
	as a result of
	
	(
	overall

	(
	certainly
	
	(
	surely

	(
	clearly
	
	(
	thus

	(
	consequently
	
	(
	to sum up

	(
	definitely
	
	(
	truly

	(
	due to
	
	(
	ultimately

	(
	for these reasons
	
	(
	as I have said

	(
	in conclusion
	
	(
	as I proved

	(
	in fact
	
	(
	as you can see

	(
	in effect
	
	(
	for these reasons

	
	
	
	
	


Benchmarks for Narrative Writing
	Kindergarten
	-
	Teacher models the beginning, middle, and end of stories during read aloud or interactive writing. Student can practice putting stories into sequence or doing a Quick Sketch.



	First Grade
	-
	Students should be able to identify the beginning, middle, and end of a story. They begin practicing the Quick Sketch and adding Quick Notes to their sketch. They also practice turning Quick Notes into complete sentences and using the connecters.



	Second Grade
	-
	Students create Quick Sketches and Quick Notes using life experiences. They can use and identify the problem, setting and solution in their stories. Students begin adding details to make the story interesting.



	Third – Sixth Grade
	-
	Students are still using Quick Sketch and Quick Notes to help write a story. They are refining their beginning and endings of their stories. They continue to add details and descriptive language to make their stories more interesting.




Steps to Writing a Good Story

· Writing good sentences

· Keeping a “Good Word” list

· Beginning, Middle, End

· Staying on the Topic

· Time focus

· Narrowing down a large topic

· Writing a good beginning

· Writing a strong ending

· Using strong verbs

· Using strong descriptive words

· Writing with voice

· Point of View
Name _______________________________________________

Title _________________________________________________

	Beginning



	Middle



	End




Kindergarten Sample
	Beginning



	Middle



	End






	
· Characters

· Setting

· Problem


	
· Events


	
· Solutions




Story Connectors
	
a day later

	
	during
	
	by the time I arrived

	early in the morning
	
	next
	
	by four o’clock

	after that
	
	one evening
	
	when spring came

	afterwards
	
	for a while
	
	in between the time

	immediately
	
	as soon as
	
	in the late afternoon

	around noon
	
	suddenly
	
	the following day

	after we walked a mile
	
	meanwhile
	
	when we arrived

	for the next few days
	
	just then
	
	at the same time

	hours went by
	
	never
	
	after

	several weeks later
	
	finally
	
	later

	an hour later
	
	quickly
	
	while

	almost as quickly
	
	as
	
	before

	some time later
	
	at dawn
	
	the next day

	in just twenty minutes
	
	that night
	
	right away

	in the meantime
	
	then
	
	soon

	at first I saw
	
	later on
	
	just as

	by the time that I arrived
	
	when
	
	at dusk


Strong Verbs  (Action Words)


	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Endings That Work

· A Wise Thought or Moral of the story:  Getting into your sister’s stuff can turn into a big problem.
· A Surprise or open-ended ending:  When I opened the box, the frog was gone
· Remember a character:  We found out that Mrs. Wilson was the best cook in town!
· A Question:  Why did that man leave in such a hurry?
· A tie-up:  None of us will ever forget that rainy day in April.

Story Connectors

	
a day later

	
	during
	
	by the time I arrived

	early in the morning
	
	next
	
	by four o’clock

	after that
	
	one evening
	
	when spring came

	afterwards
	
	for a while
	
	in between the time

	immediately
	
	as soon as
	
	in the late afternoon

	around noon
	
	suddenly
	
	the following day

	after we walked a mile
	
	meanwhile
	
	when we arrived

	for the next few days
	
	just then
	
	at the same time

	hours went by
	
	never
	
	after

	several weeks later
	
	finally
	
	later

	an hour later
	
	quickly
	
	while

	almost as quickly
	
	as
	
	before

	some time later
	
	at dawn
	
	the next day

	in just twenty minutes
	
	that night
	
	right away

	in the meantime
	
	then
	
	soon

	at first I saw
	
	later on
	
	just as

	by the time that I arrived
	
	when
	
	at dusk



Strong Verbs  (Action Words)

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Narrow The Focus
     

Subject ___________________________________________________




The Best Vacation Ever


One summer, when I was seven, my family went to Florida. First, we packed the car and drove for 12 hours to get to Disney World. We found our hotel and went to sleep. The next day, we put on our swimsuits and went swimming. After that, we got ready to go to Disney World. When we got here we couldn’t decide which park to visit first. My brothers and I got in a big fight because we all wanted to visit a different park first. Suddenly, my dad made the decision and we went to Epcot. After entering the park, we found Space Mountain. Next, we rode a water ride. It was really fun. Two hours later we were hungry and got hot dogs and sodas. We were all tired but we wanted to ride some more rides. We rode in the Epcot ball and really thought that was fun so we rode it again. We stayed in Florida for 3 days and went home. It was the best vacation ever.

Disney World

As we waited in line, my heart was beating fast. I had waited so long for my family to take this trip to Disney World. We had spent many hours preparing for this trip. Where should we stay? When were we going? What parks were we going to visit?


Now we are here and I can’t wait to ride Space Mountain. After we enter the park, I run to Space Mountain. I know where it is because I spent hours studying the park map. I get in line and my heart is really beating faster and faster. My family finally catches up with me. I let them cut in line. We have to wait in line for 20 minutes in the heat. Sweat is pouring from my forehead. Finally, we are there. I jump on the ride with anticipation. The seat belt comes down and we’re off. We go so fast that my hair is blowing wildly and my eyes are watering. We twist, we turn, go upside down, and drop! It is so dark in there that you can barely see. I’m having the time of my life. I’ve never been so scared! Then, as quickly as it had started, it was over. The seat belt lifts and we are herded off. I jump off and run for the entrance. Can you guess where I’m going? I can’t wait to start this experience all over again.

Six  Flags


One day my family went to Six Flags in St. Louis.  We got up early and it took three hours in the car to get there.  When we got there we got something to drink and looked at all the rides.  The first ride we rode was the roller coaster.  It was fun but my mom didn’t go.  We all wanted to go again so we did.  We found some other fun rides and rode them.  We ate lunch and then my mom and dad said we had to rest for a few minutes.  Then we rode some rides.  We stayed until it was dark and then we drove home.

The Scariest Ride Ever


My heart was racing as I got closer to the entrance of the Screaming Eagle.  It was the scariest ride at Six Flags and I was going to ride it for the first time.  It seemed like it was two hours that we had to wait in line but my dad said it was only 15 minutes.  As the worker strapped me in, my hands were so sweaty that I didn’t know if I could hang on.  I didn’t have much time to think about it because we were off in a flash.  We went so fast that my eyes were watering and my jaws were flapping.  We looped, we dived, we went slow, and then we went fast.  I can’t remember much about that first ride because I was terrified.  As the ride stopped, my heart was still racing.  Even though I was scared, I still wanted to get back in line and ride it again.  I rode the Screaming Eagle three more times and each time was more exciting than the first.  I’ll never forget that day at Six Flags.

Describing the Setting
What is the setting? _________________________

List some word that would describe this setting.

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Now, write a description of this setting using some of your words.

	

	

	

	

	

	

	

	

	

	


Revision Using “To Be” Verbs



One quick way to push students to revise is to ask them to circle all of the “to be” verbs in their drafts.  This also includes verb phrases like was walking and is sitting.  Once they find the “to be” verbs, push them to eliminate as many as possible.  It isn’t realistic to expect them to replace them all, but each time they get rid of these weak verbs, they will replace it with a stronger action verb.

Examples

Weak:  Jamie is helping her mom at the restaurant.
Better:  Jamie joins her mother at the restaurant every day to greet and serve customers.

Weak:  Karen is a baker
Better:  Karen creates beautiful cakes for weddings.

Refer to Craft Lessons – Page 51 for mini-lesson.

Encouraging Revision

Revision

Make changes that improve the paper

Edit
Find mistakes in capitalization, usage, punctuation, and spelling (CUPS)

Proofread
Find errors that were made as the final copy was typed, word processes, or written by hand.

Revision Strategies

· Skipping Lines – Skip every other line as they write a draft.

· ABC revision – Give students a copy of the alphabet and tell them to use each letter only twice to start a sentence in their paragraph. The point of this method is to remind them to look at their sentences to see if they all begin with the same word or sound alike.

· Revision using “to be” verbs – Have the students circle all of the “to be” verbs. Ask them to eliminate as many as possible. They are “weak” verbs and need to be replaced with stronger action verbs.

· Analyzing a Paragraph – Use a grid to analyze a paragraph. You would not want to use this grid on every assignment, but it is a wonderful strategy for helping students recognize the strengths and weaknesses in their writing.

	Sentence
	First word in the sentence
	Number of words

 in the sentence
	Verb

	 Example:

 1


	 He
	 4
	 is


Rebecca SITTON Spelling Sourcebook

EVERY CHILD A SPELLER

Philosophy

The goal of this researched-based program is for students to learn to spell correctly in their everyday writing, not just for a Friday test, and become lifelong spellers.  The program is designed to recycle words and skills for long-term mastery rather than short-term.

· Adopted by the district in the late 1990s

· Research based, classroom tested sourcebook – not a curriculum

· Provides a scaffolding to create a skill-based curriculum

· The approach recognizes that there’s not just one way or one timeline to teach spelling and language-related challenges

· Students are held accountable across the curriculum for the correct spelling of priority words

· Organization focuses on three practice elements which serve as the program’s objective;

Basic Skills and Concepts---recycled to ensure mastery

Word Study---create “forever spellers”, not “short-term Friday spellers”

Spelling in Writing---daily expectations for spelling in everyday writing that increases a classroom rehearsal for “real world” spelling in writing

· All students can learn to spell—they just need assistance overcoming the obstacles

· Success is a powerful motivator—research supports a correlation between spelling success and time spent practicing strategies necessary for proofreading, using spelling rules, word patterns, and other word forms

· PRIORITY WORDS---the highest frequency words of the Core Words that form the basis for the program.  

Often referred to as “no excuse” words for which students are always accountable for in their everyday writing.

Priority Words are divided by grade level as follows:

First grade

1-15

Second grade

1-35

Third grade

1-55

Fourth grade

1-75

Fifth grade

1-100

Sixth grade

1-130

· CORE WORDS—the words by which students are sequentially taught skills and concepts, which show how and why words are spelled in certain ways.  These words comprise the daily instructional component of the program.
Core Words are divided from the grade level high-frequency list as follows:

First grade

1-35

Second grade

1-170

Third grade

1-335

Fourth grade

1-500

Fifth grade

1-675

Sixth grade

1-850

Investigating Strategies for Teaching Spelling that May Increase Student’s Accuracy 

Not Only for “Tests,” but that also Provide Evidence of the Transfer of Skills

to Their Everyday Writing.

What is Best Practice for Teaching Spelling that

Will Promote Long-Term Retention of Important Spelling Skills?

by Marcella J.A. Wood

Concordia University

Portland, Oregon

2006

A Synopsis

Abstract
Best practice teaching strategies for spelling were reviewed, researched, and compared to the direct instruction program that had been in place 1999.  The focus was accuracy during spelling lessons and subsequent transfer of skills to everyday writing applications. Spelling inventories, writing samples, and surveys regarding spelling were collected before and after the implementation of the experimental phase.

Spelling Programs Compared
Program 1:  The direct instruction spelling program (a typical customary program) that had been in place since 1999. It required 30-45 minute lessons on words and skills with tests of words studied occurring every five lessons. This structured model relied heavily on the rote practice and signaled response of orthographic skills. All components of the program were used.

Program 2:  Rebecca Sitton’s Sourcebook Series for Teaching Spelling & Word Skills (2006)  The Sitton Sourcebook program used an integrated skills approach with flexible time frames of differentiated lessons and differentiated spelling words. Not all parts of the program were used to ensure this program did not influence Program 1 learners. (Omission included student Practice Books, Priority Word accountability lists, class books, teaching posters.)

Conclusion
Rebecca Sitton’s Sourcebook Series proved to be a much more successful approach. The researchers saw the evidence in all of the measurements implemented. The Sitton program implements many of the best practice structures and allows students to construct their own knowledge and understanding. Students test scores improved, and the most impressive aspect is that spelling skills taught in lessons transferred much more readily to students’ everyday writing.
Setting  

The research was conducted by Marcella Wood and Karla Thompson, teachers of two 3rd grade classrooms in a K-3 elementary school in a small town on the outskirts of a major metropolitan area. The two 3rd grade classes were combined and then divided into two mixed groups, one acting as the control group. The research included a total of 40 students. The teachers/researchers participated in this twelve-week study.

Evaluation Instruments
To measure spelling growth, the researchers used the spelling inventory tests, feature guides, and classroom composite found in Words Their Way: Word Study for Phonics, Vocabulary and Spelling Instruction (Bear, et al. 2004) as before and after tests.

To determine if spelling skills learned are transferring to student writing, a second tool for measuring growth was a before and after on-demand writing sample. both classes were given the same prompt on the same day at the same time.

The Action Plan
· All students in both classes were given pretests.

· Based on results, students were divided into two equal groups.

· Researchers/teachers alternated teaching duties of each group a week at a time.

· following the 12-week project, the same assessments were given and evaluated using the same measures as before.

The Results
In the Sitton group, 67% of students, improved by 66% of a developmental level or more. In the control group, 58% of students improved by 66% of a developmental level or more. The significance of this data is that in just 12 weeks the students in the Sitton program made 9% more growth over those in the control group.
The results were even more dramatic in the on-demand, unedited writing samples. The Sitton group improved overall by 9%, whereas the control group improved by 2.2%. Additionally, in the control group, 36.8% of the students had a decrease in the percentage of words spelled correctly versus only 4.5% in the Sitton group. Ten of 21 students each improved greater than 10% in the Sitton group versus only three students in the control group. Further, the fact that 95% of the Sitton group showed spelling growth in writing is significant.\



Rebecca Sitton

Rebecca Sitton is a word study program. It is not a Monday-Friday Spelling list. Here are the parts of the lessons that you should be using each time:

· Word preview

· Exercise Express – pick two minimum

· Concepts – pick two minimum

· Test Ready Activities – At school and At home

Assessment Units:

· Cloze test

· Skill test

· Dictation test

These can be adjusted to the needs of your class
	Camdenton R-III Schools

Systematic Assessments for the five essential NCLB components of Reading



	

	Grade
	End of First Quarter
	End of Second Quarter
	End of Third Quarter
	Fourth Quarter

End of year
	Blue Folder

	
	Reading
	Reading
	Reading
	Reading
	Reading

	K-2
	Reading Recovery

Teachers:

● Observation Survey for lowest 40% of First Grade (phonics, phonemic awareness)

● Gentile Oral Language Acquisition Inventory-if needed (vocabulary)

1st and 2nd grade teachers:

● Running Record of students DRA Levels 1-34, at Instructional Reading Level. (90-95%), with MSV (Phonics, phonemic awareness)

● NAEP Fluency Scale – DRA Levels 10 and above (fluency)

● District Assessment for Reading Comprehension- DRA Levels 10 and above (comprehension, vocabulary)
	1st and 2nd grade teachers:

● Minimum of one Running Record per student reading at DRA Levels 1-34, at Instructional Reading Level (90-95%) with MSV (phonics, phonemic awareness)

● District Assessment for Reading Comprehension – DRA Levels 10 and above (comprehension, vocabulary)

● NAEP Fluency Scale, Rate of Oral Reading – DRA Levels 10 and above (fluency)
	All Teachers:

● Minimum of one Running Record per student at DRA Levels 1-34, Instructional Reading Level (90-95% with MSV) (phonics, phonemic awareness)

● District Assessment for Reading Comprehension – DRA Levels 10 and above (comprehension, vocabulary)
● NAEP Fluency Scale, Rate of Oral Reading – DRA

Levels 10 and above (fluency) 
	All Teachers:

● Minimum of one Running Record per student at DRA Levels 1-34, Instructional Reading Level (90-95% with MSV) (phonics, phonemic awareness)

● District Assessment for Reading Comprehension – DRA Levels 10 and above (comprehension, vocabulary)
● NAEP Fluency Scale, Rate of Oral Reading – DRA

Levels 10 and above (fluency)
	Reading Recovery Teachers:

● Observation Survey for all Reading Recovery and Early Literacy Students in First Grade.

● DRA for Students in First and Second Grades.

All Teachers:

DRA for students at Independent Reading Level with MSV (95-100% accuracy rate and 1:3 or less self-correction rate)

● District Assessment for Reading Comprehension

● NAEP Fluency Scale, Rate of Oral Reading

	
	Writing/Spelling
	Writing/Spelling
	Writing/Spelling
	Writing/Spelling
	Writing/Spelling

	K-2
	1st , 2nd  Grade Elementary writing Prompt w/Grade Level Scoring Guide

● 1st – Gentry Diagnostic Spelling Assessment

● 2nd – Words Their way Developmental Spelling Assessment

● Sitton Achievement Test #1 (phonics, phonemic aware)
	1st , 2nd  Grade Elementary writing Prompt w/Grade Level Scoring Guide

● 1st – Gentry Diagnostic Spelling Assessment

● 2nd – Words Their way Developmental Spelling Assessment

● Sitton Achievement Test #1 (phonics, phonemic aware)
	K, 1st, 2nd  Grade Level Writing Prompt w/Grade Level Scoring Guide

● 1st - Gentry Diagnostic Spelling Assessment

● 2nd – Words Their Way Developmental Spelling

● Beginning of 3rd quarter Sitton Spelling Test #2 (phonics, phonemic aware)
	K, 1st, 2nd  Grade Level Writing Prompt w/Grade Level Scoring Guide

● K,1st – Gentry Diagnostic Spelling Assessment

● 2nd – Words Their Way Developmental Spelling Assessment

Sitton Achievement Test #3

(phonics, phonemic awareness)
	K, 1st, 2nd Grade Fourth quarter writing prompt – scored

● K, 1st – Gentry Diagnostic Spelling Assessment

● 2nd – Words Their Way Developmental Spelling Assessment

● Sitton Achieve Test #3




	Grade
	First Quarter
	Second Quarter
	Third Quarter
	Fourth Quarter
	Blue Folder



	
	Reading
	Reading
	Reading
	Reading
	Reading

	3 - 4
	Reading Teachers:

DRA for new students below grade level after classroom testing

All Teachers:

● Running Record of students DRA 1-34, IRI 1-30
 Instructional Reading Level (90-95%

(Phonics, phonemic awareness)

● NAEP Fluency Scale, Rate of Oral Reading on all students above a DRA 10 (fluency)

● District Assessment for Reading Comprehension with all students above a DRA 10

(comprehension, vocabulary)
	All Teachers: Minimum of one Running Record per student DRA 1-34, IRI 1-30 at Instructional Reading Level (90-95%) (phonics, phonemic awareness)

● NAEP Fluency Scale, Rate of Oral Reading – students above a DRA 10 (fluency)
● District Assessment for Reading Comprehension – students above a DRA 10
(comprehension, vocabulary)
	All Teachers:  Minimum of one Running Record per student DRA 1-34, IRI 1-30 at Instructional Reading Level (90-95%) (phonics, phonemic awareness)

● NAEP Fluency Scale, Rate of Oral Reading-students above a DRA 10 (fluency)
● District Assessment for Reading Comprehension-students above a DRA 10 (comprehension vocabulary)
	All Teachers:  Minimum of one Running Record per student DRA 1-34, IRI 1-30 at Instructional Reading Level (90-95%) (phonics, phonemic awareness)

● NAEP Fluency Scale, Rate of Oral Reading-students above a DRA 10 (fluency)
● District Assessment for Reading Comprehension-students above a DRA 10 (comprehension vocabulary)
	Reading Teachers:

● DRA for all students in literacy groups – Running Record for Level 1-34

● NAEP Fluency Scale, Rate of Oral Reading students above DRA 10

● District Assessment for Reading Comprehension students above a DRA 10

All Classroom Teachers:

● Informal Reading Inventory at Independent Reading Level (95-100% accuracy and 1:3 or less self-correction rate) Level 40 and above, no running record – student reads passage silently

● District Assessment for Reading Comprehension students above a 10 DRA

● NAEP Fluency Scale, Rate of Oral Reading students above a 10 DRA

	
	Writing/Spelling
	Writing/Spelling
	Writing/Spelling
	Writing/Spelling
	Writing/Spelling

	3-4
	3rd, 4th Grade Elementary Writing Prompt w/ Grade Level Scoring Guide

3rd, 4th Grade Words Their Way Developmental Spelling Assessment

● Sitton Achievement  Test #1 (phonics, phonemic awareness)
	3rd, 4th Grade Elementary Writing Prompt w/ Grade Level Scoring Guide

3rd, 4th Grade Words Their Way Developmental Spelling Assessment

(phonics, phonemic awareness)

	3rd, 4th Grade Elementary Writing Prompt w/ Grade Level Scoring Guide

3rd, 4th Grade Words Their Way Developmental Spelling Assessment

● Beginning of 3rd quarter, Sitton Achievement Test #2

(phonics, phonemic awareness)
	3rd, 4th Grade Elementary Writing Prompt w/ Grade Level Scoring Guide

3rd, 4th Grade Words Their Way Developmental Spelling Assessment

● Sitton Achievement Test #3

(phonics, phonemic awareness)
	3rd, 4th Grade – Fourth quarter writing prompt scored

● Fourth quarter Words Their Way Developmental Spelling Assessment

● Sittion Achievement Test #3


	Grade
	First Quarter
	Second Quarter
	Third Quarter
	Fourth Quarter
	Blue Folder



	
	Reading
	Reading
	Reading
	Reading
	Reading

	5 - 6
	Reading Teachers:

DRA for new students below grade level after classroom testing

All Teachers:

● Running Record of all students at Instructional Reading Level (90-95%) (phonics, phonemic awareness)

● NAEP Fluency Scale (fluency)
●District Assessment for Reading Comprehension (comprehension, vocabulary)
	All Teachers:

● Minimum of one Running Record per student at Instructional Reading Level (90-95%) (phonics, phonemic awareness)

● District Assessment for Reading Comprehension (comprehension, vocabulary)

● NAEP Fluency Scale, Rate of Oral Reading (fluency)

	All Teachers:

● Minimum of one Running Record per student at Instructional Reading Level (90-95%) (phonics, phonemic awareness)

● District Assessment for Reading Comprehension (comprehension, vocabulary)

● NAEP Fluency Scale, Rate of Oral Reading (fluency)

	All Teachers:

● Minimum of one Running Record per student at Instructional Reading Level (90-95%) (phonics, phonemic awareness)

● District Assessment for Reading Comprehension (comprehension, vocabulary)

● NAEP Fluency Scale, Rate of Oral Reading (fluency)

	Reading Teachers:

● DRA for all literacy group students

● NAEP Fluency scale, Rate of Oral Reading

● District Assessment for Reading Comprehension

All Classroom Teachers:

● Informal Reading Inventory at Independent Reading Level (95-100% accuracy and 1:3 or less self-correction rate)

● District Assessment for Reading Comprehension

● NAEP Fluency Scale, Rate of Oral Reading



	
	Writing/Spelling
	Writing/Spelling
	Writing/Spelling
	Writing/Spelling
	Writing/Spelling

	5 - 6
	5-12 Writing Prompt w/ Grade Level Scoring Guide

5-6 Words Their Way Developmental Spelling assessment

5th, 6th Grade Sitton Achievement Test #1 (phonics, phonemic awareness)
	5-6 Writing Prompt w/Grade Level Scoring Guide

5-6 Words Their Way Developmental Spelling Assessment (phonics, phonemic awareness)
	5-12 Writing Prompt w/Grade Level Scoring Guide

5-8 Words Their Way Developmental Spelling Assessment

5th, 6th Grade Beginning of 3rd quarter, Sitton Achievement Test #2 (phonics, phonemic awareness)
	5-12 Writing Prompt w/Grade Level Scoring Guide

5-8 Developmental spelling words Their Was Assessment

5th, 6th Grade Sitton Achievement Test #3 (phonics, phonemic awareness)
	5th – 8th Grades

● Fourth quarter writing prompt scored

5th – 8th Grades

● Fourth quarter Words Their Way Developmental Spelling Assessment

5th, 6th Grade Sitton Achievement Test #3




DRA Directions
1. You must begin with level A!  (unless the student is reading a 5 or above in group. (D)

2. You may only use the introductions and prompts given.

3. You must take the running record as you would any other. This means NO PROMPTING, NO HEAD MOVEMENTS, NO FACIAL EXPRESSIONS, NO VERBAL ASSISTANCE, NO EYE CONTACT!

4. The only words you can say during the running record are: “TRY THAT AGAIN or GIVE A TOLD”

5. If the directions tell the student to point and they don’t it is an error.

6. Record behaviors on the comment lines of the running record.

7. (Levels A – 8) After the running record, do ask the student to “Tell me what happened in this story.” Begin using the district comprehension sheets at levels 10 and above.

8. Record in the comments section if the student’s retelling is in single words, or phrases.

9. Independent Reading Level is 95% to 100%. The Self-Correction rate should not go above 1:3.0. No self-correction rate at all is recorded as NIL. Nil is not acceptable because it means so self-orrection is happening at all.

DRA Percent of Accuracy

Level A  Can you Sing?
	
	Frustration
	Instructional
	Independent

	Number of errors
	2
	1
	0

	Percent of Accuracy
	80
	90
	100


Level 1  Things that Go    What is Red?
	
	Frustration
	Instructional
	Independent

	Number of errors
	2
	1
	0

	Percent of Accuracy
	88
	94
	100


Level 2  Bath Time
	
	Frustration
	Instructional
	Instructional
	Independent
	Independent

	Number of errors
	4 or more
	3
	2
	1
	0

	Percent of Accuracy
	88 or less
	91
	94
	97
	100


Level 2  I Can See
	
	Frustration
	Instructional
	Instructional
	Independent
	Independent

	Number of errors
	4 or more
	3
	2
	1
	0

	Percent of Accuracy
	88 or less
	92
	94
	97
	100


Level 3  The “I Like Game”

	
	Frustration
	Instructional
	Instructional
	Independent
	Independent
	Independent

	Number of errors
	5 or more
	4
	3
	2
	1
	0

	Percent of Accuracy
	89 or less
	91
	93
	96
	98
	100


Level 3  Look At Me
	
	Frustration
	Instructional
	Instructional
	Independent
	Independent
	Independent

	Number of errors
	5 or more
	4
	3
	2
	1
	0

	Percent of Accuracy
	89 or less
	92
	94
	96
	98
	100


Level 4  Get Your Umbrella
	
	Frustration
	Instructional
	Instructional
	Independent
	Independent
	Independent

	Number of errors
	5 or more
	4
	3
	2
	1
	0

	Percent of Accuracy
	89 or less
	92
	94
	96
	98
	100


Level 4  Where Is My Hat?

	
	Frustration
	Instructional
	Instructional
	Independent
	Independent
	Independent

	Number of errors
	5 or more
	4
	3
	2
	1
	0

	Percent of Accuracy
	89 or less
	93
	94
	96
	98
	100


Level 6  Time To Play
	
	Instructional
	Instructional
	Instructional
	Independent
	Independent
	Independent
	Independent

	Number of errors
	6 or more
	5
	4
	3
	2
	1
	0

	Percent of Accuracy
	92 or less
	93
	94
	96
	97
	99
	100


Level 6  Why Are We Stopping
	
	Instructional
	Instructional
	Instructional
	Independent
	Independent
	Independent
	Independent

	Number of errors
	6 or more
	5
	4
	3
	2
	1
	0

	Percent of Accuracy
	92 or less
	93
	94
	96
	97
	99
	100


Level 8  Duke
	
	Instrumental
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	7 or more
	6
	5
	4
	3
	2
	1
	0

	Percent of Accuracy
	92 or less
	93
	94
	95
	97
	98
	99
	100


Level 8  The Lost Book
	
	Instrumental
	Instrumental
	Instrumental
	Indep.l
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	7 or more
	6
	5
	4
	3
	2
	1
	0

	Percent of Accuracy
	92 or less
	93
	94
	96
	97
	98
	99
	100


Level 10  Grandma’s Surprise
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	9 or more
	7-8
	6
	5
	4
	2-3
	1
	0

	Percent of Accuracy
	93 or less
	94
	95
	96
	97
	98
	99
	100


Level 10  Shoe Boxes
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	9 or more
	8
	6-7
	5
	4
	2-3
	1
	0

	Percent of Accuracy
	93 or less
	94
	95
	96
	97
	98
	99
	100


Level 12  Allie’s Wish
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	9 or more
	8
	7
	5-6
	4
	3
	1-2
	0

	Percent of Accuracy
	93 or less
	94
	95
	96
	97
	98
	99
	100


Level 12  Robert’s New Friend
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	9 or more
	8
	7
	5-6
	4
	3
	1-2
	0

	Percent of Accuracy
	93 or less
	94
	95
	96
	97
	98
	99
	100


Level 14  A New School
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	14 or more
	12-13
	10-11
	8-9
	6-7
	4-5
	1-3
	0

	Percent of Accuracy
	93 or less
	94
	95
	96
	97
	98
	99
	100


Level 14  The Wagon
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	14 or more
	12-13
	10-11
	8-9
	6-7
	4-5
	1-3
	0

	Percent of Accuracy
	93 or less
	94
	95
	96
	97
	98
	99
	100


Level 16  Animal Homes
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	12 or more
	10-11
	8-9
	7
	5-6
	3-4
	1-2
	0

	Percent of Accuracy
	93 or less
	93
	94
	95
	97
	98
	99
	100


Level 17  Baby Birds
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	7 or more
	6
	5
	4
	3
	2
	1
	0

	Percent of Accuracy
	92 or less
	93
	94
	95
	97
	98
	99
	100


Level 16  Chip To The Rescue
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	17 or more
	14-16
	12-13
	9-11
	7-8
	4-6
	1-3
	0

	Percent of Accuracy
	93 or less
	94
	95
	96
	97
	98
	99
	100


Level 16  Monkey’s Stepping Stones
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	17 or more
	15-16
	12-14
	10-11
	7-9
	4-6
	1-3
	0

	Percent of Accuracy
	93 or less
	94
	95
	96
	97
	98
	99
	100


Level 18  Game Day
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	10 or more
	8-9
	7
	5-6
	4
	3
	1-2
	0

	Percent of Accuracy
	93 or less
	94
	95
	96
	97
	98
	99
	100


Level 18  A Giant In The Forest
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	9 or more
	8
	7
	5-6
	4
	3
	1-2
	0

	Percent of Accuracy
	93 or less
	95
	95
	96
	97
	98
	99
	100


Level 20  Green Freddie
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	10 or more
	9
	7-8
	6
	4-5
	3
	1-2
	0

	Percent of Accuracy
	93 or less
	94
	95
	96
	97
	98
	99
	100


Level 20  Turtle’s Big Race
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	10 or more
	9
	7-8
	6
	4-5
	3
	1-2
	0

	Percent of Accuracy
	93 or less
	94
	95
	96
	97
	98
	99
	100


Level 24  Thin As A Stick
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	12 or more
	10-11
	8-9
	6-7
	5
	3-4
	1-2
	0

	Percent of Accuracy
	93 or less
	94
	95
	96
	97
	98
	99
	100


Level 24  The Wonderful Day
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	7 or more
	6
	5
	4
	5-6
	3-4
	1-2
	0

	Percent of Accuracy
	92 or less
	93
	94
	95
	97
	98
	99
	100


Level 28  Animals Can Help
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	10 or more
	8-9
	7
	6
	4-5
	3
	1-2
	0

	Percent of Accuracy
	93 or less
	94
	95
	96
	97
	98
	99
	100


Level 28  From Peanuts to Peanut Butter
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	11 or more
	10
	8-9
	6-7
	5
	3-4
	1-2
	0

	Percent of Accuracy
	93 or less
	94
	95
	96
	97
	98
	99
	100


Level 28  Missing Sneakers
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	13 or more
	11-12
	9-10
	7-8
	5-6
	3-4
	1-2
	0

	Percent of Accuracy
	93 or less
	94
	95
	96
	97
	98
	99
	100


Level 28  You Don’t Look Beautiful To Me
	
	Instrumental
	Instrumental
	Instrumental
	Indep.
	Indep.
	Indep.
	Indep.
	Indep.

	Number 

of errors
	12 or more
	10-11
	8-9
	7
	5-6
	3-4
	1-2
	0

	Percent of Accuracy
	93 or less
	94
	95
	96
	97
	98
	99
	100


Level 30  Busy Helpers
	
	Instructional
	Instructional
	Independent
	Independent
	Independent
	Independent
	Independent

	Number of errors
	12 or more
	10-11
	8-9
	6-7
	4-5
	1-3
	0

	Percent of Accuracy
	94 or less
	95
	96
	97
	98
	99
	100


Level 30  Tiger’s Whirlwind Day

	
	Instructional
	Instructional
	Independent
	Independent
	Independent
	Independent
	Independent

	Number of errors
	13 or more
	11-12
	8-10
	6-7
	4-5
	1-3
	0

	Percent of Accuracy
	94 or less
	95
	96
	97
	98
	99
	100


Level 34  The Mystery at the Mays’ House
	
	Instructional
	Instructional
	Independent
	Independent
	Independent
	Independent
	Independent

	Number of errors
	12 or more
	10-11
	8-9
	6-7
	4-5
	1-3
	0

	Percent of Accuracy
	94 or less
	95
	96
	97
	98
	99
	100


Level 34  Summer Discovery
	
	Instructional
	Instructional
	Independent
	Independent
	Independent
	Independent
	Independent

	Number of errors
	12 or more
	10-11
	8-9
	6-7
	4-5
	1-3
	0

	Percent of Accuracy
	94 or less
	95
	96
	97
	98
	99
	100


Level 38  Mae Jemison
	
	Instructional
	Instructional
	Independent
	Independent
	Independent
	Independent
	Independent

	Number of errors
	12 or more
	10-11
	8-9
	6-7
	4-5
	1-3
	0

	Percent of Accuracy
	94 or less
	95
	96
	97
	98
	99
	100


Level 38  Slammin’ Summer
	
	Instructional
	Instructional
	Independent
	Independent
	Independent
	Independent
	Independent

	Number of errors
	13 or more
	10-12
	8-9
	6-7
	4-5
	1-3
	0

	Percent of Accuracy
	94 or less
	95
	96
	97
	98
	99
	100


Level 38  A Trip Through Time
	
	Instructional
	Instructional
	Independent
	Independent
	Independent
	Independent
	Independent

	Number of errors
	13 or more
	11-12
	8-10
	6-7
	4-5
	1-3
	0

	Percent of Accuracy
	94 or less
	95
	96
	97
	98
	99
	100


Level 38  Trouble At Beaver Pond
	
	Instructional
	Instructional
	Independent
	Independent
	Independent
	Independent
	Independent

	Number of errors
	13 or more
	11-12
	8-10
	6-7
	4-5
	1-3
	0

	Percent of Accuracy
	94 or less
	95
	96
	97
	98
	99
	100


Level 40  All The Way Under
	
	Instructional
	Independent
	Independent
	Independent
	Independent
	Independent

	Number of errors
	12 or more
	9-11
	7-8
	4-6
	1-3
	0

	Percent of Accuracy
	95 or less
	96
	97
	98
	99
	100


Level 40  The Amazing Octopus
	
	Instructional
	Independent
	Independent
	Independent
	Independent
	Independent

	Number of errors
	9 or more
	7-8
	5-6
	3-4
	1-2
	0

	Percent of Accuracy
	95 or less
	96
	97
	98
	99
	100


	Level A

WC 10
	
	                                            Can You Sing?

	
	T:
	This  book is called Can You Sing? Let’s read it together and find 

	
	
	
	out who can sing. I’ll read some of the story to you. As I read, I will point to each word with my finger. Watch and listen.

(Point to each word as you read pages 2-5.)

	
	
	

	
	T:
	(Turn to page 6) Now, I’ll point to and read what the bird says. You 

	
	
	
	point to and read what the other animals say.

	
	
	
	

	
	
	
	

	Level 1

WC 16
	
	
	                           Things That Go

	
	T:
	In this book, Things That Go, we will see different things that can go. 

	
	
	
	Look at the pictures, and tell me what can go in this book

	
	
	
	

	
	T:
	(Point to and read the title, and then say) I’ll read the first page. As I 

	
	
	
	read, I will point to each word with my finger. Watch and listen. 

(read page 2)

	
	
	
	

	
	T:
	(Point to the firs word on page 4, and say) Now, you point to the 

	
	
	
	words as you read what else can go.

	
	
	
	

	Level 1

WC 16
	
	
	                              What is Red?

	
	T:
	In this book, What is Red?, we will see different things that are red. 

	
	
	
	Look at the pictures, and tell me what is red in this book.

	
	
	
	

	
	T:
	(Point to and read the title, and then say) I’ll read the first page. As I 

	
	
	
	read I will point to each word with my finger. Watch and listen. (read page 2)

	
	
	
	

	
	T:
	(Point to the first word on page 4, and say) Now, you point to the 

	
	
	
	words as you read what else is red.




	Level 2

WC 34
	
	                                            Bath Time

	
	T:
	In this story, Bath Time, a little girl is taking a bubble bath. She 

	
	
	
	tells her mom what she can see. Each thing is a different color. Look at the pictures, and tell me what the little girl can see.

	
	
	

	
	T:
	(Point to and read the title, and then say) I’ll read the first page. As I  

	
	
	
	read, I will point to each word with my finger. Watch and listen. (read page 2)

	
	
	
	

	
	T:
	(Point to and read the first word on page 4, and say) Now, you point 

	
	
	
	to the words as you read what else she can see.

	
	
	
	

	
	
	
	

	Level 2

WC 34
	
	
	                           I Can See

	
	T:
	This story, I Can See, is about things you can see by a pond. Each

	
	
	
	thing is a different color. Look at the pictures, and tell me what you can see by the pond.

	
	
	
	

	
	T:
	(Point to and read the title, and then say) I’ll read the first page. As I 

	
	
	
	read, I will point to each word with my finer. Watch and listen. (read page 2)

	
	
	
	

	
	T:
	(Point to the first word on page 4, and say) Now, you point to the 

	
	
	
	words as you read what else can be seen.

	
	
	
	

	Level 3

WC 46
	
	
	                              The “I Like” Game

	
	T:
	In this story, The “I Like” Game, two children are playing an “I like”

	
	
	
	game. They tell each other what foods they like, but they don’t seem to like the same things. Look at all of the pictures, and tell me what is happening in this story.

	
	
	
	

	
	T:
	(Point to and read the title, and then say) The “I Like” Game. Let’s

	
	
	
	read to see what the girl and boy like. I’ll read the first page. As I read, I will point to each word with my finger. Watch and listen. (Point and read page 2)

	
	
	
	

	
	T:
	(Point to the first word on page 4, and say) Now, you point to the 

	
	
	
	words as you read the rest of the story.


	Level 3

WC 49
	
	                                            Look at Me

	
	T:
	In this story, Look at Me, two children are at the park with their

	
	
	
	mothers. They take turns showing their mothers what they can do. Look at all the pictures, and tell me what is happening in this story.

	
	
	

	
	T:
	(Point to and read the title, and then say) Look at Me. Let’s read to 

	
	
	
	see what the boy and girl can do. I’ll read the first page. As I read, I will point to each word with my finger. Watch and listen. (Point to and read page 2)

	
	
	
	

	
	T:
	(Point to the first word on page 4, and say) Now, you point to the 

	
	
	
	words as you read the rest of the story.

	
	
	
	

	
	
	
	

	Level 4

WC 53
	
	
	                           Get Your Umbrella

	
	T:
	In this story, Get Your Umbrella, Kim and her dad are getting ready 

	
	
	
	to go outside on a rainy day. Dad tells Kim to get her umbrella. Look at all the pictures, and tell me what is happening in this story.

	
	
	
	

	
	T:
	Get Your Umbrella. Now, read to find out where Kim looks for her

	
	
	
	umbrella

	
	
	
	

	
	
	
	

	Level 4

WC 54
	
	
	                              Where is My Hat?

	
	T:
	In this story, Where is My Hat?, a little boy named Ben doesn’t know

	
	
	
	where his hat is. Look at all of the pictures, and tell me what is happening in this story.

	
	
	
	

	
	T:
	Where is My Hat? Now, read to find out where Ben and his mom 

	
	
	
	look for his hat.

	
	
	
	

	
	
	
	

	Level 6

WC 72
	
	
	                                      Time to Play

	
	T:
	In this story, Time to Play, Lee and Pam like to play after school,

	
	
	
	but they often have different things to do. Look at all of the pictures, and tell me what is happening in this story.

	
	
	
	

	
	T:
	Time to Play. Now, read to find out what Lee and Pam did after

	
	
	
	school on Monday, Tuesday, Wednesday, and Thursday.

	
	
	
	

	
	
	
	


	Level 6

WC 73
	
	                                            Why Are We Stopping?

	
	T:
	In this story, Why Are We Stopping?, a police officer stops a bus. A 

	
	
	
	truck and car driver don’t know why they are stopping. Look at the pictures, and tell me what is happening in this story.

	
	
	

	
	T:
	Why Are We Stopping? Now, read to find out who stops.

	
	
	
	

	Level 8

WC 87
	
	
	                                     Duke

	
	T:
	In this story, Duke, a boy name Jim has a black-and-white dog

	
	
	
	named Duke. Duke can do lots of tricks. Look at the pictures, and tell me what is happening in this story.

	
	
	
	

	
	T:
	Duke. Now, read to find out what Duke can do.

	
	
	
	

	Level 8

WC 90
	
	
	                              The Lost Book

	
	T:
	In this story, The Lost Book, it is time to take back the library

	
	
	
	books. One book is missing. The teacher and children need to find the lost book. Look at the pictures, and tell me what is happening in this story.

	
	
	
	

	
	T:
	The Lost Book. Now, read to find out where the children look for 

	
	
	
	the lost book

	
	
	
	

	Level 10

WC 127
	
	
	                             Grandma’s Surprise

	
	T:
	In this story, Grandma’s Surprise, Mom, Dad, Ben and Rose decide

	
	
	
	to make a surprise lunch for Grandma. they each make something for the surprise. Look at the pictures, and tell me what is happening in this story.

	
	
	
	

	
	T:
	Grandma’s Surprise. Now, read to see what Mom, Dad, Ben, and

	
	
	
	Rose make for Grandma’s surprise lunch.

	
	
	
	

	Level 10

WC 130
	
	
	                                 Shoe Boxes

	
	T:
	In this story, Shoe Boxes, Mandy and her brother and sister each

	
	
	
	get a new pair of shoes. They do different things with their shoe boxes. Look at the pictures, and tell me what is happening in this story.

	
	
	
	

	
	T:
	Shoe Boxes. Now, read to se what Mandy, her brother, and her 

	
	
	
	sister do with their shoe boxes.


	Level 12

WC 134
	
	                                            Allie’s Wish

	
	T:
	In this story, Allie’s Wish, Allie wished she had a pet. On Monday,

	
	
	
	Wednesday, and Friday, she helps other people take care of their pets. Look at the pictures, and tell me what is happening in this story.

	
	
	

	
	T:
	Allie’s Wish. Now, read to see how Allie gets her pet.

	
	
	
	

	
	
	
	

	
	
	
	

	Level 12

WC 137
	
	
	                           Robert’s New Friend

	
	T:
	In this story, Robert’s New Friend, Robert isn’t sure he liked his new

	
	
	
	baby sister, Maria. Mama and Papa are busy taking care of Maria. Look at the pictures, and tell me what is happening in this story.

	
	
	
	

	
	T:
	Robert’s New Friend. Now read to see how Robert becomes

	
	
	
	friends with Maria

	
	
	
	

	
	
	
	

	Level 14

WC 207
	
	
	                              A New School

	
	T:
	In this story, A New School, Kate and her family have just moved into 

	
	
	
	a new house. Kate isn’t sure that she will have any friends at her new school Look at the pictures, and tell me what is happening in this story.

	
	
	
	

	
	T:
	A New School. Now, read and find out what happens on Kate’s first

	
	
	
	day at her new school

	
	
	
	

	
	
	
	

	Level 14

WC 202
	
	
	                                      The Wagon

	
	T:
	In this story, The Wagon, Kevin’s two brothers and his sister use 

	
	
	
	the wagon for different things. Look at the pictures, and tell me what is happening in this story.

	
	
	
	

	
	T:
	The Wagon. Now, read to find out how Kevin’s brothers and sister 

	
	
	
	fix the dented, dirty wagon when it is his turn to have it.

	
	
	
	


	Level 16

WC 174
	
	                                            Animal Homes

	
	T:
	This book is called Animal Homes. It tells where and how some

	
	
	
	animals such as squirrels, beavers, and porcupines build  their homes. Where have you seen some animals make their homes?

	
	
	

	
	T:
	Now, look at each picture, and tell me where and how you see 

	
	
	
	animals building their homes.

	
	
	
	

	
	T:
	Animal Homes. Now read to find out what the author says about

	
	
	
	where and how these animals make their homes.

	
	
	
	

	
	
	
	

	
	
	
	

	Level 16

WC 177
	
	Baby Birds

	
	T:
	This book is called Baby Birds. It tells how bay robins hatch and how

	
	
	
	their parents take care of them. Tell me what you know about baby birds.

	
	
	
	

	
	T:
	Now, look at each picture, and tell me what you think you’ll learn 

	
	
	
	about baby birds.

	
	
	
	

	
	T:
	Baby Birds. Now, read to find out what the author says about baby 

	
	
	
	robins and how their parents take care of them.

	
	
	
	

	
	
	
	

	Level 16

WC 253
	
	
	                              Chip to the Rescue

	
	T:
	In this story, Chip to the Rescue, Chip, the mouse, helps Dot and the 

	
	
	
	other giraffes when they go kite flying. Look at the pictures, and tell me what is happening in this story

	
	T:
	Chip to the Rescue. Now, read to find out how Chip helps Dot and 

	
	
	
	the other giraffes.

	
	
	
	

	Level 16

WC 258
	
	
	Monkey’s Stepping Stones

	
	T:
	In this story, Monkey’s Stepping Stones, Monkey goes for a walk to 

	
	
	
	look for butterflies. He uses the back so f hippos as stepping stones to get across a river. Look at the pictures, and tell me what is happening in this story.

	
	
	
	

	
	T:
	Monkey’s Stepping Stones. Now, read to find out how the hippos 

	
	
	
	help Monkey.

	
	
	
	

	Level 18

WC 141
	
	                                            Game Day

	
	T:
	In this story, Game Day, Raccoon helps her friends Otter,  Rabbit, 

	
	
	
	and Squirrel get ready for the games. Raccoon isn’t too sure what she can do. Please read aloud pages 2 through 5. (Show the student where to stop reading at the *.)

	
	
	
	

	Level 18

WC 134
	
	A Giant in the Forest

	
	T:
	In this story, A Giant in the Forest, an ugly giant sleeps all day and 

	
	
	
	then walks through the forest at night looking for things to eat. One day a little boy stays too long in the forest. Please read aloud pages 2 through 4. (Show the student where to stop reading at the *.)

	
	
	
	

	Level 20

WC 153
	
	
	                              Green Freddie

	
	T:
	In this story, Green Freddie, Freddie is a frog who lives by a pond. 

	
	
	
	He meets two friends who make him feel sad. Please read aloud pages 2 through 4. (Show the student where to stop reading at the *.)

	
	
	
	

	Level 20

WC 147
	
	
	Turtle’s Big Race

	
	T:
	In this Native American folktale, Turtle’s Big Race, Turtle really likes 

	
	
	
	his home in the pond. Please read aloud pages 2 through 4. (Show the student where to stop reading at the *.)

	
	
	
	

	Level 24

WC 170
	
	
	Thin as a Stick

	
	T:
	In this folktale, Thin as a Stick, Lizard is a very fat fellow. Lizard 

	
	
	
	changes after he meets Prairie Dog. Please read aloud pages 2 through 4. (Show the student where to stop reading at the *.)

	
	
	
	

	Level 24

WC 172
	
	
	The Wonderful Day

	
	T:
	In this story, The Wonderful Day, a rabbit named Roger finds a giant 

	
	
	
	cabbage. He likes cabbage so much that he decides to take it home. Please read aloud pages 2 through 4. (Show the student where to stop reading at the *.)

	
	
	
	

	
	
	
	

	
	
	
	


	Level 28

WC 143
	
	                                            Animals Can Help

	
	T:
	This book is called Animals Can Help. It is about animals that help 

	
	
	
	people in different ways.  Please read aloud pages 2 through 6. (Show the students where to stop reading at the *.)

	
	
	
	

	Level 28

WC 168
	
	From Peanuts to Peanut Butter

	
	T:
	This book is called From Peanuts to Peanut Butter. It tells how

	
	
	
	peanuts are grown and then made into peanut butter. .  Please read aloud pages 2 through 6. (Show the students where to stop reading at the *.)

	
	
	
	

	Level 28

WC 196
	
	
	                              Missing Sneakers

	
	T:
	In this story, Missing Sneakers, Sara and her family are getting ready 

	
	
	
	to move and Sara can’t find her pet cat, Sneakers.  Please read aloud pages 2 through 4. (Show the students where to stop reading at the *.)

	
	
	
	

	Level 28

WC 176
	
	
	You Don’t Look Beautiful to Me

	
	T:
	In this story, You Don’t Look Beautiful to Me, Mother Skunk thinks

	
	
	
	Little Skunk is beautiful. The other animals don’t think so. 

	
	
	
	.  Please read aloud page 2. (Show the students where to stop reading at the *.)

	Level 30

WC 216
	
	
	Busy Helpers

	
	T:
	This book is called Busy Helpers. It is about two friends, Pedro and 

	
	
	
	Ann, and how they help Pedro’s neighbor. .  Please read aloud pages 2 through 3. (Show the students where to stop reading at the *.)

	
	
	
	

	Level 30

WC 228
	
	
	Tiger’s Whirlwind Day

	
	T:
	This book is called Tiger’s Whirlwind Day. It is about a girl named 

	
	
	
	Karla who loses her cat Tiger. .  Please read aloud pages 2 through 3. (Show the students where to stop reading at the *.)

	
	
	
	

	Level 34

WC 216
	
	
	Mystery at the Mays’ House

	
	T:
	In this story, The Mystery at the Mays’ House, Zoe and Sam Mays 

	
	
	
	are puzzled because things keep mysteriously disappearing in their house. Please read aloud pages 3 and 4. (Show the students where to stop reading at the *.)


	Level 34

WC 216
	
	                                            Summer Discovery

	
	T:
	In this story, The Mystery at the Mays’ House, Zoe and Sam Mays 

	
	
	
	are puzzled because things keep mysteriously disappearing in their house. Please read aloud page 3. (Show the students where to stop reading at the *.)

	
	
	
	

	Level 38


	
	Mae Jemison

	
	T:
	This book is called Mae Jemison: Shooting for the Stars. It is a 

	
	
	
	biography about a woman who wanted to be an astronaut. Please read this book to yourself and let me know when you have finished. We will talk about the story after you are done reading.

	
	
	
	

	Level 38


	
	
	                              Slammin’ Sammy

	
	T:
	This book is called Slammin’ Sammy: A Real Hero. Sammy Sosa is 

	
	
	
	a famous baseball player. Please read this book to yourself and let me know when you have finished. We will talk about the story after you are done reading.

	
	
	
	

	Level 38


	
	
	A Trip Through Time

	
	T:
	Have you ever thought something you had to do was going to be 

	
	
	
	boring? This happens to Rosa and Hector in this story, A Trip through Time. Please read this book to yourself and let me know when you have finished. We will talk about the story after you are done reading.

	
	
	
	

	Level 38


	
	
	Trouble at the Beaver Pond

	
	T:
	This wilderness story, Trouble at the Beaver Pond, tells about a 

	
	
	
	beaver family and how the mother saves her kits. Please read this book to yourself and let me know when you have finished. We will talk about the story after you are done reading.

	
	
	
	

	Level 40


	
	
	All the Way Under

	
	T:
	In this story, All the Way Under, Sonya and her cousin, Katie, spend 

	
	
	
	a day at the beach. Please read this book to yourself and let me know when you have finished. We will talk about the story after you are done reading.

	
	
	
	


	Level 40


	
	                                            The Amazing Octopus

	
	T:
	This informational text, The Amazing Octopus, tells some interesting 

	
	
	
	facts about the octopus.  Please read this book to yourself and let me know when you have finished. We will talk about the story after you are done reading.

	
	
	
	

	Level 40


	
	A Journey to Freedom

	
	T:
	In this story, A Journey to Freedom, Bess and her son, Jed, run 

	
	
	
	away form their home in the South to escape slavery. Please read this book to yourself and let me know when you have finished. We will talk about the story after you are done reading.

	
	
	
	

	Level 40


	
	
	A Pack of Wolves

	
	T:
	This informational text, A Pack of Wolves, tells about wolves that 

	
	
	
	live in North America. Please read this book to yourself and let me know when you have finished. We will talk about the story after you are done reading.

	
	
	
	


RUNNING RECORD SHEET
Name: _______________________________  Date: ___________  D. of B. _________  Age: _____ yrs_____mths

School:__________________________________________  Recorder ___________________________________

	Titles
	Errors/

Running Words
	Error 

Ratio
	Accuracy

Rate
	Self-correction

Ratio

	
	
	
	
	

	Easy
	______________________________
	______________
	1: _________
	_________%
	1:____________

	Instructional
	______________________________
	______________
	1: _________
	_________%
	1:____________

	Hard
	______________________________
	______________
	1: _________
	_________%
	1:____________

	Directional movement __________________________________________________________________

	Analysis of Errors and Self-corrections

Information used or neglected [Meaning (M), Structure or Syntax (S), Visual (V)]

	Easy
	_________________________________________________________________________________________

	Instructional
	_________________________________________________________________________________________

	
	_________________________________________________________________________________________

	Hard
	_________________________________________________________________________________________

	
	_________________________________________________________________________________________

	Cross-checking on information (Note that this behavior changes over time)                                                   Analysis of Errors              











       Count                   and Self-corrections
	Page
	Title
	E
	SC
	
	Information used

	
	
	
	
	
	E
	SC

MSV

	
	
	
	
	
	MSV
	

	
	
	
	
	
	
	


Directions for Blue Folder Data Form:

· Put all students’ first and last name on the form (even if they are only here for part of the year)
· After completing the quarterly running record for each student, place a checkmark in the box indicating that it is in the blue folder
· Put the end of the year independent reading level for the fourth quarter (this is the level from the BRI, Benchmark, OS, or DRA)
· After completing the end of year writing, place a checkmark in the box indicating that it is in the blue folder
· After completing the Student Intervention form and placing it in the blue folder, put a checkmark in the column
· After placing the level on the Reading Level Graph, put a checkmark in the column
· Sign and date the Blue Folder Data sheet indicating when you turned them in at the end of the year
Please make sure that all running records have:
· name of book
· date
· student name
· teacher name
· level of book
· accuracy rate
· self-correction rate
Please make sure that yearly data is put into blue folder in this order and stapled (with the exception of the BRI because it is too thick to staple and it is used in three grades):
· Top page – Student Intervention Form

· 2nd page –  Writing sample

· 3rd page – 4th quarter assessment

· 4th page – 3rd quarter assessment

· 5th page – 2nd quarter assessment

· 6th page – 1st quarter assessment
Blue Folder Data

200 __ - 0 __



Teacher’s Name ____________________________
Grade ________

	Student’s Name
	1st Quarter Guided Reading Level
	2nd Quarter Guided Reading Level
	3rd Quarter Guided Reading Level
	End of Year Independent Reading Level 

(DRA, BM, OS)
	End of Year Writing Performance Event
	Student Intervention Form
	Reading Level 

Graph

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	






___________________________________

____________






    Teacher’s Signature


        Date
Student Intervention Form

Grades K-2

Student’s Name: ________________________________________________________

Grade ________
Teacher: ______________________________________________

Terra Nova Score: 
 (Grade equivalent)
__________ Reading
__________ Language

Reading Assessments (indicate current independent Level)
Spring Observation Survey (1st grade Title 1 Only: ________
Spring DRA: __________

Spring Benchmark: __________

	Strategy was:
	
	
	
	Strategy Offered:

	Accepted
	
	Refused
	
	Reading Recovery

	______
	
	______
	
	Early Literacy Group

	______
	
	______
	
	Special Services

	______
	
	______
	
	A+ Tutor

	______
	
	______
	
	P.A.S.S.

	______
	
	______
	
	504 Plan




Other comments:

Is there a SIT file?  ______ yes   ______no

Record of Book Reading Progress

Name ________________________________

Grades __K __1 __2 __3 __4 __5 __6

	
	
	
	Title of Text, Accuracy Rate, SC Rate

	BRI Level
	DRA Level
	Benchmark Level
	
	
	
	
	
	
	
	
	
	
	
	
	

	12
	-
	-
	
	
	
	
	
	
	
	
	
	
	
	
	

	11
	-
	-
	
	
	
	
	
	
	
	
	
	
	
	
	

	10
	-
	-
	
	
	
	
	
	
	
	
	
	
	
	
	

	9
	-
	-
	
	
	
	
	
	
	
	
	
	
	
	
	

	8
	80
	-
	
	
	
	
	
	
	
	
	
	
	
	
	

	7
	70
	-
	
	
	
	
	
	
	
	
	
	
	
	
	

	6
	6
	-
	
	
	
	
	
	
	
	
	
	
	
	
	

	5
	44/50
	30
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	44
	29
	
	
	
	
	
	
	
	
	
	
	
	
	

	4
	40
	28
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	-
	27
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	-
	26
	
	
	
	
	
	
	
	
	
	
	
	
	

	3
	38
	25
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	34
	24
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	30
	23
	
	
	
	
	
	
	
	
	
	
	
	
	

	2
	28
	22
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	24
	20-21
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	20
	18-19
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	18
	17
	
	
	
	
	
	
	
	
	
	
	
	
	

	1
	16
	15-16
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	14
	13-14
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	12
	11-12
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	10
	9-10
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	6-8
	7-8
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	4
	5-6
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	3
	3-4
	
	
	
	
	
	
	
	
	
	
	
	
	

	K
	2
	2
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	A
	1
	
	
	
	
	
	
	
	
	
	
	
	
	

	Assessment Date:
	
	
	
	
	
	
	
	
	
	
	
	
	


Camdenton R-III

End of Year

Assessment

 Ceiling Levels

Kindergarten – DRA Level 28

1st Grade – DRA Level 38

2nd Grade – DRA Level 40

3rd Grade – IRI Level 5

4th Grade – IRI Level 6
� EMBED Word.Document.8 \s ���





Figure 4.1      Some distinctive features of letters.
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Table 4.1   Language Prompts for Movement Patterns to From Letters





Teaching suggestions --- As you describe the path of movement, stretch your voice to coordinate with the construction of the forms.


	Example: 	(h) dow . . . n, up and over


			(n) down, up and over


Although the path of movement is the same with both letters, “down” is stretched for the h to indicate a longer stroke.
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A New Vision


for Garrett


When students don’t make progress, it’s time


to ask whether we’re treating the right problems.





Cindy Foreman





I wasn’t willing to settle for brilliant


 son being just functionally literate.





Many children struggle needlessly


because the usual interventions 


treat just the symptom and not the cause of their academic difficulties.





EL





Learn More


These Web sites offer more information on convergence insufficiency and vision therapy:





College of Optometrist in Vision Development: � HYPERLINK "http://www.covd.org" ��www.covd.org�





Dr. Hollis Stavn: � HYPERLINK "http://eye-syy.net/herapyy.html" ��http://eye-syy.net/herapyy.html�





Optometrist Network: � HYPERLINK "http://www.visiontherapy.org" ��www.visiontherapy.org�





Parents Active for Vision Education: � HYPERLINK "http://www.pavevision.org" ��www.pavevision.org�





The Vision Help Network: � HYPERLINK "http://www.visionhelp.com" ��www.visionhelp.com�





Vision-Therapy.com: www.vision-therapy.com
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Read Aloud�
  Literature Study











  Comprehension











  Genre











  Author Study











  Read Aloud�
Phonics











Spelling











Word Analysis











Vocabulary











Convention�
Independent writing











Guided Writing











Research�
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Guided Reading


Lesson Plan





In Guided Reading


The teacher works with a


Small group of children


With similar instructional needs





Created by Dorn, L., and Soffos, C. Arkansas Literacy Coaching Model. Can be duplicated for classroom use only.





NAEP Integrated Reading Performance Record


Oral Reading Fluency Scale





Comprehension Strategies





Copyright 2003 IRA/NCTE. All rights reserved. ReadWriteThink


materials may be reproduced for educational purposes.
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I see what I read


I feel what I read


It’s like a movie in my mind








I create pictures in my mind as I read


© Readinglady.com











Adapted from rubrics developed by Language Arts Committee, Walnut Creek School District





Strategies That Work





Inferring














REDCOATS AND PETTICOATS


by Katherine Kirkpatrick





Appendix E Anchor Charts





Strategies That Work





(Bobbie)


Why didn’t she get car sick looking down?





(Marnie)


Why didn’t she complain that they got it first?





(Josh)


Why does she spend so much time in the sand?





(Elisabeth)


In the pictures she covers her eyes. She does not look out the window. She does not play games. Why?





(Silva)


When she asked, “what color is the ocean?” I thought why did she ask that question – couldn’t she see for herself?





(Patricia)


I think the mom and dad raised her on the beach so that she could feel and touch the things on the beach.





(Jon)


How did she become blind?





(Meg)


Was she blind her whole life?





(Tod)


She’s a good imaginer – maybe because her mom and dad and brother told her about the ocean and that’s what it looks like to her.





See: Clay, M.M. (1993) An Observation Survey of Early Literacy Achievement.


        Portsmouth, NH:  Heinemann. (27-28)





RUNNING RECORD SHEET





Name: _______________________________  Date: ___________  D. of B. _________  Age: _____ yrs_____mths





School:__________________________________________  Recorder ___________________________________





Titles�
Errors/


Running Words�
Error 


Ratio�
Accuracy


Rate�
Self-correction


Ratio�
�
�
�
�
�
�
�
Easy�
______________________________�
______________�
1: _________�
_________%�
1: ____________�
�
Instructional�
______________________________�
______________�
1: _________�
_________%�
1: ____________�
�
Hard�
______________________________�
______________�
1: _________�
_________%�
1: ____________�
�
Directional movement __________________________________________________________________�
�



Analysis of Errors and Self-corrections


Information used or neglected [Meaning (M), Structure or Syntax (S), Visual (V)]�
�
Easy�
_________________________________________________________________________________________�
�
Instructional�
_________________________________________________________________________________________�
�
�
_________________________________________________________________________________________�
�
Hard�
_________________________________________________________________________________________�
�
�
_________________________________________________________________________________________�
�
Cross-checking on information (Note that this behavior changes over time)�
�
�
�
�
�
   Count�



Analysis of Errors


and Self-corrections�
�



Page�



Title�



E�



SC�
�
Information used�
�
�
�
�
�
�
E�
SC�
�
�
�
�
�
�
MSV�
MSV�
�
�
�
�
�
�
�





































































�
�






Topic Sentence





Green means


“Go & Get started”








Yellow





Yellow means


 “Slow Down &


Identify Key Ideas





Evidence / Explain 


/ Examples





Red means 


“stop and explain”





Conclusion





Green means


“Go back and restate


Your  topic”





Step up to Writing Primary Steps. To order, call Sopris West (800-547-6747. Product Code 213REPRO.  Permission is granted to the purchaser to photocopy this page





Step up to Writing Primary Steps. To order, call Sopris West (800-547-6747. Product Code 213REPRO.  Permission is granted to the purchaser to photocopy this page














is





am





are�
was





were





be�
being





been�
�
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Letter  Work

( Can be used within shared reading or guided reading)


R


D







F






B








S

Remember These Things About


Letter Learning!


· It is a mistake to think that because children know the names of letters, they will be successful readers.  APL pg. 89

· Phonemic awareness, not letter knowledge, is a strong predictor of children’s ability to read.  Adams 1996  APL pg.89


· Letter learning is not a memorization task, but a systematic process whereby  children learn how to analyze the features of letters. SLM pg. 56


· The first step is perception … cognitive development depends on input of perceptual (Visual) Stimuli from the printed word.  LSM pg. 56


· When children learn how to analyze these features of letters, they notice the finer distinctions that occur between shapes.  SLM pg. 56


· Our brains group stimuli together by their similarities but retrieve them by their differences.  LSM  pg. 56


· Letter learning progresses from a primitive classification of similarities to an analytical comparison of difference.  LSM pg. 56


· As children become more automatic with letter knowledge, they begin to notice how letters come together in right to left sequence to represent whole words.  SLM  pg. 57


· Children do not have to know all the letters and sounds before they can begin to read.  Clay 1991, Smith 1994,  APL  pg. 89


Seven Ways of Knowing


Letters

(Listed in Developmental Order of Difficulty)

Name of the letter


Way the letter looks


Sound the letter makes


Feel of the letter in the mouth


Movement of the letter as it is written


A word associated with the letter


Way the letter looks embedded within a word


Students should know a core of letters in the above ways in order to be


successful in transitioning into continuous leveled text reading.






 
   Slant






Circle




Curve

        Lines





Direction





Contrasts









Up








tall

down





short







		A

B


C


D


E


F


G


H


I


J


K


L


M


N


O


P


Q


R


S


T


U


V


W


X


Y


Z

		slant down, slant down, across

down, up around, around


over, around and open


down, up, around


down, across, across, across


down, across, across


over, around, across


down, down, across


down, across, across


down, curve


down, slant in, slant out


down, across


down, slant down, slant up, down


down, slant down, up


over, around, close


down, up, around


over, around, close, slant out


down, up, around, slant out


over, around, curve


down, across


down, curve up


slant down, slant up


slant down, slant up, slant down, slant up


slant down, slant across


slant down, slant up, down


across, slant down, across

		

		a


b


c


d


e


f


g


h


i


j


k


l


m


n


o


p


q


r


s


t


u


v


w


x


y


z

		over, around and down

dow . . . n, up and around


over, around and open


over, around, u . . . p and down


across, over, around and open


over, dow . . . n, across


over, around, dow . . . n and curve


dow . . . n, up and over


down, dot


down, curve, dot


dow . . . n, slant in, slant out


dow . . . n


down, up, over, up, over


down, up, over


over, around, close


dow . . . n, up, around


over, around, down


down, up, curve


over, around and curve


down, across


down, curve up, down


slant down, slant up


slant down, slant up, slant down, slant up


slant down, slant across


slant down, slant dow . . . n


across, slant down, across





Directionality

(Listed in Developmental Order of Difficulty)

Front to back of text


Left page before Right

Top to Bottom of the page


Left to right on a page


Return sweep – right / left on next line


Through a word


Through a letter


What Should the Teacher


Look For?

What is the child attending to in print?


What does he notice?


What does he NOT notice?


What does he confuse?


Is there a pattern in his responses?




VERBAL COMMANDS FOR THE ALPHABET


TALL STICKS


l = down


h = down, up, and over


b = down, up and around


t = down and across


f = over, down, across


k = down, slant in, slant out


SHORT STICKS


i = down and dot


r = down, up and curve


n = down, up, over


m = down, up, over, up, over


p = way down, up and around


j = down, curl and dot


u = down, curve, up and down


CURVES


c = over, around, and open


a = over, around, up and down


d = over, around, way up and down


g = over around, down and curve


o = over, around, and close


e = across, over, around and open


s = over, around, and curve


q = over, around, way down


SLANT


v = slant down, slant up


w = slant down, slant up, slant, down, slant up


x = slant down and slant up


y = slant over, slant down


z = across, slant down, across


Letter  sorting

		Below Basic




		Basic

		Proficient

		Advanced



		colors


size


smooth/bumpy


textures


thick/thin


hole/no holes


open/closed / open and closed

alike/different


hard/soft

		letters in names

features


identical letters


sticks/curves/slants


tall/short


opening/tunnel

		capital/lower case

tall/short


tails/no tails


by a few known letter names


by sound

		sorting in 3 or more categories

fonts and sizes


by all letter name


path of movement


letters below the line

sorting on their own and


verbalizing what attribute


they used


sorting becomes more advanced by adding letters or sorting by more than one attribute








Figure 4.1      Some distinctive features of letters.
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Table 4.1   Language Prompts for Movement Patterns to From Letters







Teaching suggestions --- As you describe the path of movement, stretch your voice to coordinate with the construction of the forms.



	Example: 	(h) dow . . . n, up and over



			(n) down, up and over



Although the path of movement is the same with both letters, “down” is stretched for the h to indicate a longer stroke.
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